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Traditionally, children have been given special consideration in our 
society. Their nurturing was the chief purpose of the family, church and 
school. Now, there tends to be a weaker influence of these three 
institutions on curtailing problems plaguing our children.1 Some states 
are trying to reverse and strengthen this trend by implementing policies 
aimed at moral and social development of juveniles. 
Educators have realized the need to have those in the helping 
profession available to assist in the psychological and social development 
of children at the elementary, middle and secondary school levels. 
Counselors, social workers, lawyers, doctors, ministers and teachers 
have always been interested in finding better ways to serve people who 
need their help.2 
There has been limited research directed toward the male 
population seeking counseling. In addition, little research has been 
conducted on adolescent males who sought counseling. Instead, 
research concerning adolescent males has reflected the reactive or 
rehabilitative approach to counseling rather than the proactive approach 
1Joel Spring, The American School (New York: McGraw-Hill, 1994) 24- 
29. 
2Jeffrey Fagan and Elizabeth Deschenes, Determinants Of Judicial 
Wavier Decision for Violent Juvenile Offenders. The Journal Of Criminal 
Law and Criminology 81 (Summer 1990): 342-342. 
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to counseling. That Is, the focus has been on adolescent males referred 
to counseling following infractions of school rules or trouble with the 
judicial system, rather than on adolescent males who sought help on their 
own volition.3 
Adolescent males were involved in most of the 1982 courts with 
jurisdictions over juveniles. They totaled 77 percent of the caseload. 
Urban males have constituted an even higher percentage. Several 
delinquency programs have been developed on the local and national 
levels since the 1970s to prevent and reduce juvenile delinquency. This 
has resulted in an increased awareness of the important roles of schools 
in preventing delinquency. However, juvenile delinquents often find their 
school experiences to be negative.4 Competent professionals can make 
significant uses of counseling services in the experiential development of 
delinquent adolescents and the overall personal and social development 
of all youths.5 
The levels of many black male students' academic achievements 
tend to decline significantly after they get beyond the primary grades. 
This trend continues throughout many black male students’ academic 
3Stephen Murgatroyd, Counseling and Helping (New York: British 
Psychological Society and Methuen, 1986), 36-37. 
4Robert Trojanowicz and Merry Morash, Juvenile Delinguencv: 
Concepts and Control, 4th ed. (Englewood Cliffs: Prentice-Hall, 1987), 
217-225. 
5Stephen Murgatroyd, Counseling and Helping. (New York: British 
Psychological Society and Methuen, 1986), 36-37. 
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years. Frequently, test scores of black males are lower than those of 
black females. The fourth grade Is often referred to as the fourth grade 
syndrome which stresses the poor transition that black males make 
between the primary and intermediate grades. Many black male students 
find it difficult to follow rules which results in their repeated suspension 
from school and they become involved in other types of trouble in the 
community. These students are placed in special education classes. 
Generally, they are incarcerated at a higher rate than their female 
counterparts. They frequently develop feelings of inadequacies. Some 
black males compensate for these feelings by assuming macho and non¬ 
religious attitudes. They act that nothing matters because they do not 
have anything to lose. There is nothing that is significant to them. 
Consequently, some experience difficulties upon entering manhood. As 
the black male fails to develop his self-esteem, he becomes vulnerable to 
the cultural ills of society. He wants instant gratification. He is unable to 
manage real life situations and cannot find positive solutions to problems. 
Here, his main focus is on fun, games, jokes and play. Such an 
unwholesome and continuous cycle provides no positive growth for many 
young black males. These characteristics of adolescent males frequently 
constitute a population of "at-risk" males.8 
6Jawanza Kunjufu, The Conspiracy To Destroy Black Boys. (Chicago: 
African American Images, 1985), 5-7. 
5 
One writer reported, in her study on self-esteem and the results of 
behavior, that at-risk males tend to have low test scores.7 Some writers 
have discussed results found among middle schoolers regarding 
aggression and fighting behavior.8 Such behaviors are often the overt 
conduct of at-risk students. Because of the prevalence and severity of 
these problems, implications for counseling exist. Despite the severity of 
these problems and the many needs of male adolescents, they are least 
likely to reap the benefits of the services provided by the school 
counseling center. For example, to account for the limited ability for 
gender matching and lack of a male counselor, school counselors 
coordinate sessions that are conducted by adult male mentors. Few male 
students sign up for these sessions. They do not consistently attend the 
sessions. Others simply do not respond to the invitation. Frequently, the 
only male students attending counseling sessions are those referred by 
adults, usually teachers or administrators, due to infractions of school 
rules.9 Since male students do not volunteer to seek help, counseling 
7Linda Hope, The Effects of At-Risk Status On A Student's Knowledge, 
Attitudes and Behavior Concerning Drugs and Alcohol Self-Esteem, Peer 
Pressure, and Sensation-Seeking Tendencies. 
(Ph.D. diss., University of Kansas, 1993) 128. 
8Niki Cotten, Jacqueline Resnick, Dorothy Browne, Sandra Martin, 
Donna McCarraher and Joan Woods, Aggression and Fighting Behavior 
Among African-American Adolescents: Individual Family Factors. 
American Journal Of Public Health 84 (April 1994): 618-620. 
9Robert Trojanowicz and Merry Morash, Juvenile Delinquency: 
Concepts and Control. 4th ed., (Englewood Cliffs: Prentice-Hall), 1987, 
153-154. 
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sessions that they are forced to attend are viewed as punitive in nature; 
and, consequently, are not seen as necessary or meaningful. People who 
seek help on their own tend to improve more readily.10 Since males show 
a greater need for support and guidance in their total development, the 
male gender is considered in this study. 
STATEMENT OF THE PROBLEM 
Male students do not voluntarily seek service from counseling 
centers. The levels of many Black male students' academic achievement 
tend to decline significantly after fourth grade. A decline is noted in self¬ 
esteem as well. The lack of academic success, coupled with low self¬ 
esteem, may cause these students to avoid seeking counseling services. 
There is a need to explore proactive measures to correct this trend.11 
The problem in this study was two-fold: first, to investigate the 
effects that a counseling module had on the academic performance of a 
select group of black adolescent male middle grade students, and, 
secondly, to determine the effects this module had on the rate of self- 
referred efforts these students made to seek counseling services. 
10Stephen Murgatrovd. Counseling and Helping, (New York: British 
Psychological Society and Methuen, 1986), 36-37. 
11Jawanza Kunjufu, The Conspiracy To Destroy Black Bovs, (Chicago: 
African American Images, 1985), 5-7. 
SIGNIFICANCE OF STUDY 
7 
Black males students, compared to black female students, tend to 
lack a greater degree of school success. Evidence of this can be noted in 
test scores. This may be due, in part, to a decline in positive parental 
involvement, peer pressure, female oriented classrooms and the absence 
of male teachers.12 
Educators agree that there is a strong positive relationship 
between school success and self-esteem. Helping students develop 
school success and self-esteem is an essential goal of all counseling 
centers. School success can boost one’s self-esteem. Male students, 
who seek counseling services, could gain needed guidance in moving 
from boyhood to manhood by viewing real life issues, setting goals and 
establishing plans of action.13 
Greater efforts must be used to attract, support, inform, direct and 
redirect male students. More male students need to be involved in 
activities, such as career guidance and peer mediation, which are 
suggested to improve school success.14 The use of counseling is crucial 
12Jawanza Kunjufu, Critical Issues In Educating African American 
Youth. (Chicago: African American Images, 1989), 54-58. 
13lbid. 
14Leonard Katzer, "A Comparison of The Self-Esteem of Rural 
Students Participating In Gifted Programs With Rural Students Not In 
Gifted Programs". (Ph.D. diss., Kansas State University, 1994), 167 and 
Williams Henderson, "Relation of Gender and Client Sex Role Attitudes To 
Client Perception of Therapist Characteristics”, (Ph.D. diss., The 
University of Southern Mississippi, 1994), 91. 
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in increasing the seif-esteem of male students and it remains a vital 
support system in middle schools.15 
The absence of a male counselor is not perceived as being the 
chief reason eighth grade males are not self-referred to the counseling 
center. Instead, it seems that most are simply unaware of counseling 
services and can not perceive them as useful.18 
More male students should seek counseling services. More middle 
school-aged males (11-16) are failing school and getting into trouble, i.e., 
participating in illegal activities like gangs and drugs. There is a need to 
better serve males beyond the regular classroom.17 Male students should 
be encouraged to voluntarily seek and use counseling services. If the 
techniques used and the findings from this study are found to be useful, 
i.e., as having a positive impact on causing adolescent males to 
1sLee Bush, MA Case Student of A Mentoring Program For At-Risk 
Fourth and Fifth Grade African-American Male Students (At-Risk, fourth 
Grade)”, (Ph.D. diss., University of Miami, 1994), 168: Norman Ehmke, 
'The Impact of School Organization and Transition on Students' Self- 
Concepts (Middle School Transition)", (Ph.D. diss., The University of 
Arizona), 189 and Charm Hamid, 'The Issues and Concerns of School 
Counselors: A Comparative Analysis of the Impact of Gender and 
Ethnicity on Counselor Activities and Interactions", (Ph.D. diss., University 
of Rochester, 1993), 242. 
16Lee Bush, "A Case Study of a Mentoring Program for Fourth and Fifth 
Grade African-American Male Students (At Risk, Fourth Grade)", (Ph.D. 
diss., University of Miami, 1994), 158 and Norman Ehmke, 'The Impact of 
School Organization and Transition on Students’ Self-Concepts (Middle 
School Transition)’’, (Ph.D. diss., The University of Arizona), 189. 
17Robert Trojanowicz and merry Morash, Juvenile Delinquency: 
Concepts and Control. 4th ed., (Englewood Cliffs: Prentice-Hall, 1987), 19- 
22. 
9 
voluntarily seek counseling services, this study will have implications, 
generalizabiiity and benefits for many counseling programs. As a result, 
counselors would serve more of these males. Counselors could develop 
and implement varied programs that address the needs of adolescent 
males at the middle school level. Parents and teachers would view 
counseling as proactive measures of helping students as opposed to 
punitive measures. In fact, the educational community would recognize 
the needs of adolescent males and offer more real solutions in the regular 
school setting. Moreover, a positive relationship may be developed 
between counselees and counselors. The Guidance and Counseling 
Center would be positively viewed, by adolescent males, as a vital part of 
the total school services. 
PURPOSE OF STUDY 
The purpose of this study was to investigate the effect of a counseling 
module on the academic performance and rate of seeking counseling 
services of a selected group of adolescent black male middle school 
students. 
HYPOTHESES 
To achieve the purpose of this investigation, the following 
hypotheses were tested: 
10 
Hi There will be no statistically significant difference between the 
first semester mean grade point averages of the control and 
experimental groups. 
H2 There will be no statistically significant difference between the 
second semester mean grade point averages of the control and 
experimental groups. 
H3 There will be no statistically significant difference between the 
mean number of self-referrals of the control and experimental 
groups. 
LIMITATIONS 
The researcher observed the following limitations in conducting 
this investigation: 
1. Generalizing the findings was limited because the information was 
obtained from a special population of subjects. 
2. The seeking of counseling services, by this special population, may be 
limited to the participants’ knowledge of the availability and value of 
the counseling services. 
3. The grade point averages were limited to the judgments of the 
teachers of these students. 
ASSUMPTIONS 
The researcher made the following assumptions In performing this 
investigation: 
11 
1. The academic achievement of black adolescent male students, at 
the middle school level, can be improved. 
2. An experimental investigation can reflect the effectiveness of a 
counseling module on the academic achievement of middle grade 
black male students. 
3. The essential data can be obtained to complete this investigation. 
DEFINITION OF TERMS 
Significant terms were used to have the meanings listed below. 
• Academic Achievement. Student’s performance on the Iowa Test of 
Basic Skills. The mastery of basic skills in reading, math, science, and 
social studies on a given grade level. 
• Prompts. Words, documents, pictures or objects used to help persons 
recall information. 
• Module. A comprehensive plan consisting of learning objectives and 
strategies describing a unit of information, including materials needed, 
time lines and evaluations. 
• Needs Assessment. The process of determining what is needed prior 
to implementing a plan of action. 
• Self-referred. To voluntarily visit the Counseling Center. 
• Gender Differences. Differences between females and males. 
12 
• High Risk, Disadvantaged conditions that may have negative 
effects on the probability of a student’s attendance and performance 
in school. 
• At-Risk. A student with a high probability of dropping out of school. 
• Counseling Services. Professional guidance and counseling provided 
to help students solve their problems. 
• Counseling Center. The office where students receive counseling 
services. 
Chapter II 
REVIEW OF THE LITERATURE 
13 
An examination of numerous sources of literature revealed a limited 
quantity of information directly related to the academic achievement and 
self-referral of black adolescent males at the middle school level. The 
major areas that have implications in this study are: (1) prompts, (2) 
modules, (3) needs assessment, (4) seif-referred, (5) gender differences 
and (6) high risk. 
PROMPTS 
Prompts are often used to promote behavior change. GeHer, Farris 
and Post used prompts (handbills) to increase the number of consumers 
who purchased returnable soft drinks bottles.18 Haefner-Zimkomski used 
elaborate prompts (cue cards) to determine developmental changes in 
Educable Mentally Retarded Children.19 
Honnen and Kleinke wanted to increase the percentage of bar 
patrons who took condoms. They used signs as prompts and found an 
increase in the percentage of condoms taken in three bars as compared 
18E. Scott Geller, John Farris and David Post, Prompting A Consumer 
Behavior For Pollution Control. Journal of Applied Behavior Analysis 6 
(FalM973): 367-376. 
"Barbara Haefner-Zimkowski, Eiaboraiive Prompts and Mental Age in 
Educable Mentally Retarded Children's Paired Associative Learning. 
Psychology Education 4 (December 1980): 2514. 
14 
to baseline data. 20 Shum was successful in using story prompts to 
improve the writing skills of sixth and seventh grade students with 
learning disabilities.21 
Zemial worked with middle school students where prompts were 
used to examine affective factors e.g., self-efficacy, motivation to learn, 
and attitude towards school. 22 Data were collected on multiage and 
single age groups. Results showed a greater proportion of positive 
responses from the multiage group based on a chi square analysis. 
Research clearly supports the successful use of prompts for behavioral 
changes. However, Bickman and Green had little success in the use of 
prompts to encourage citizens to report shoplifting.23 
MODULES 
The use of modules has also been found to be instrumental in 
producing behavioral changes. The use of modules to concisely explain a 
“Tammy Honnen and Chris Kleinke, Prompting Bar Patrons With Sign 
To Take Free Condoms. Journal of Applied Behavior Analysis 23 (January 
1990): 215-217. 
^Jeanne Schumm, Beyond JR: Research From Elsewhere; Using Story 
Prompts To Improve Narrative Writing. Journal of Reading 36 (1992): 293. 
^Susan Zerniai, Self-Efficacy, Motivation To Learn, And Attitude 
Towards School: A Comparative Analysis of Rural Students in Multiage 
and Single Age Settings, (Ph.D. diss., University of San Francisco, 1993), 
194. 
Leonard Bickman and Susan Green, Situational Cue and Crime 
Reporting: Do Signs Make A difference? Journal of Applied Social 
Psychology 7 (1977): 1-18. 
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unit of information can be successfully used to chanoe human  ‘ ‘ ‘ ~    j w _    
behavior. A module of learning strategies was used by Lane to increase 
5in graders' serf-directing skiiis. Students became more responsible for 
their own learning. Both students and teachers benefited from the use of 
a module.2* 
Ives successfully used an educational module to study subjects' 
differential knowledge and attitudes regarding the sexual transmission of 
HIV/AiDS. In this study the module was used as an intervention which 
produced a significant increase in the knowledge of HIV transmission, 
condom use, sexually transmitted diseases, and improved attitudes 
towards condom use.26 
A multimedia instruction module was used to evaluate its 
effectiveness on a discussion of leading skills for new teachers. Subjects 
found the module to be more effective than the videotaped 
demonstration.26 Also, seven training modules were used to foster new 
health and safety attitudes among industrial workers. In this study, a 
^Pam Lane, A Quasl-Experimental Study of 5th Graders’ Use of 
Selected Self-Directing Perception and Learning Strategies, (Ph.D. diss., 
University of North Texas, 1993), 1232 
“Diane Ives, The Role Of A Brief HIV/AIDS Educational Intervention In 
Modifying Sexuai Knowledge, Attitudes and Coping Behavior In A Group 
Of Methane Maintained Drug Addicts (Ph.D. diss., Fairleigh Dickinson 
University, 1992), 120. 
“Mary Morgan, Discussion A Leading Skills Module: Participant 
Reaction And A comparison Of Pre and Postexperimentai Behaviors 
(Ph.D. diss., Peabody College for A Teachers Of Vanderbilt University, 
1992)170. 
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modula describing the services provided by the company’s counseling 
center was used as a prompt. Workers filled out a ten-item questionnaire 
after the completion of each of seven training modules. Improved 
perception of the environment among workers was determined by t-tests 
on three of the seven modules.27 
For the purpose of this investigation, the module describes specific 
Guidance and Counseling goals, objectives, activities, time frames and 
evaluations. The goal reflects the counselor's ultimate attempt to 
establish and promote the school's Guidance and Counseling Program. 28 
NEEDS ASSESSMENT 
A review of the literature shows that success, in the use of a needs 
assessment is a modern term for a survey used to identify what is lacking 
or needed in order to better meet a specific goal. Several assessment 
techniques have been used to identify educational and psychological 
needs. Wallace and Lewis concur with Thorndike and Hagen (1977) that 
assessment is conducted to determine what we know about people. The 
more knowledge we have, the more effectively we can make decisions 
27Patrtcia Brogan, The Effects Of Organizational And Learning Climate 
And Changes In Perceptions Of Environment On Learner's Knowledge, 
Attitude, And Behavior After Participation in An interactive Video Safety 
Training Program (Ph.D. diss., Wayne State University, 1993), 4287. 
Georgia School Counselor Evaiuation Program (GSCEP) Resource 
Manual. 13-25,1989. 
17 
about others and pian an appropriate course of action, The method of 
assessment must be based on the nature of the subjects and the 
purposes of the testing. 29 
Another concern of assessment that has to be addressed is 
whether or not a formal or informal assessment will be used. There are 
five kinds of (5) formal or standardized tests: (1 ) achievement tests, (2) 
aptitude tests, (3) intelligence tests, (4) interests, attitudes, and values 
tests, and (5) personality tests, informal assessments include systematic 
and formal observations, rating scales, checklists and anecdotal 
records. 30 
The instrument (contents), instrument was selected on the basis of 
validity and reliability.31 An informal needs assessment instrument was 
used in this study. Careful analysis of the needs assessment instrument 
resulted in the formulation of a program which was implemented 
throughout the school year. 
In working with youths, Barnicle comffiwfits that uôvôîopifiQ ways to 
combat crime should include the identification of potential problems 
before youths become involved. A needs assessment was used to identify 
sSheri Wallace and Michael Lewis, Becoming A Professional Counselor 
(Newbury Park: Sage Publications, 1990), 124-125. 
^Ibid. 
31 William Sedlacek, issues in Advance diversity Through Assessment. 
Journal of Counseling Development 72 (May/June 1994): 549. 
18 
specific experimental needs of juveniles in fifty states and the District 
of Columbia with the common needs including substance abuse, 
emotional and psychological dysfunction and family problems. Once the 
needs were identified, a treatment plan was devised followed by an 
intervention.32 
Two additional examples show how useful needs assessments are. 
One, an assessment was conducted to identify casual relations between 
teenage boys and their mothers. The results of this needs assessment 
were used to identify boys who experienced birth complications and 
rejection from their mothers. They were three times more likely to commit 
a violent crime.33 A second use of a needs assessment is the use of the 
Youth in Transition Survey to assess the intervening mechanisms 
between social control variables and delinquency. Low social control was 
found to contribute to delinquency.34 
in order to identify how to assist students in their total 
development, counselors must conduct need assessments annually. The 
need assessment covers specific task dimensions outlined by the state 
“Mike Bamicle, “From birth, seeds of death,” Boston Globe 1 March 
1994 and Donna Towberman, National Survey of Juvenile Needs 
Assessment, Crime and Delinquency 38 (April 1992): 230-231. 
“Ronald Kotulak, "Why some teens Boys Commit Crime, " Chicago 
Tribune 14 (December, 1994): 4. 
~Roberi Agnew, Why Do They Do ii? Examination Of The intervening 
Mechanism Between "Social Control Variables And Delinquency." Journal 
of Research In Crime and Delinquency 30 (August 1993): 348. 
19 
department of education.36 The broad areas for such assessment 
include individual and group growth, career development, self- 
understanding, serf-esteem, testing, test interpretation and, post 
secondary educational opportunities.36 These areas are included in the 
needs assessment checklist used in this research. 
SELF-REFERRED 
The focus of this study is on black adolescent males who attend a 
certain middle school and how to encourage them to voluntarily seek 
counseling services The purposes of this research were to increase the 
academic achievement and percentage of adolescent males who are setf- 
referred to the counseling center. Self-referral and achievement were 
strongly emphasized in this study. If a student refers himself or herself, 
then there is the need for help in some area of his/her personal 
development. Regardless of the need, mutual respect and dialogue are at 
their greatest levels when students are self-referred. Counselors believe 
that those who seek counseling tend to prosper more.37 
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Psychological Society and Methuen, 1986), 36-37 and Jon Carison, 
Consulting: Facilitating Human Potential and Change Processes. 
(Columbus: Merrill Publishing, 1973), 177. 
20 
The heloina relationshio is areatlv enhanced when clients are 
self-referred. Self-disclosure is continuous and genuine. A climate for 
behavioral change evolves. Students are not only receptive, but have 
self-other perception as well. As these students engage in the helping 
process, it becomes easy for the counselor to move through the stages of 
counseling. Students are far more willing to discover and try options 
alternatives to meet their needs. Whether students are in need of 
individual or group counseling, the benefits are more meaningful when 
self-referred.38 
When assessing 40 court-referred and 40 self-referred men In 
treatment for wife assault, the self-referred men participated more fully. 
In fact, the self-referred men were more motivated to seek treatment so 
as to not lose their wives which did not seem to be an issue for the forty 
court-ordered men.39 
in a similar study, group counseling with high risk offenders was 
ordered in a study of 90 offenders. Three groups were formed with each 
having low, medium and maximum degrees of supervision, respectively. 
One purpose of the supervision was to encourage offenders to attend the 
counseling sessions. Results showed the group receiving the least 
“Stephen Murgatroyd, Counseling and Helping. (New York: British 
Psychological Society and Methuen, 1986), 25, 29,137,140. 
“Donald Dutton and Andrew Starzomski, Psychological Differences 
Between Court-Referred And Self-Referred Wife Assaulters. Criminal 
Justice And Behavior 21 (June 1994): 203-217. 
21 
amount of supervision had greater group attendance and gained the 
most out of the sessions. Consequently, those with the maximum 
supervision became resistant to any behavior change.40 
The referral process in the public school setting is unlike that of the 
mental health agencies. The public school’s referral process includes 
referrals from adults, such as a principal, teacher, or students. In fact, 
students may refer themselves without adult consent. However, such 
counseling sessions are also governed by the regulations as set forth by 
the National Board of Certified Counselor Code of Ethics (NBCC). The 
mental health field relies heavily on the referral agencies in the medical 
and social fields. For instance, if a family member makes a direct 
referral, immediate service may be available, but it may result in the 
wrong selection of services. Referral agencies tend to focus on the 
"whole" family being in treatment, whereas the school counseling 
program is child-centered.41 Students may visit the counseling center 
between classes or with a hail pass when classes are in session to set up 
an appointment to see a counselor. For such a request, an appointment 
slip is issued and usually honored by teachers. 
‘“’James Robertson, Group Counseling and the High Risk Offender. 
FûHûrs! pr^u«fi/\»p» tzA A AAA\< A O CHI I gUgld; I I WUdUUI | \IVIdl lyl I I S7C7V/ ). tu-<; I . 
41 John Howells, Theory And Practice Of Family. (New York: 
Brunner/Mazel Publishers, 1971), 537-538. 
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When planning the counseling program to attract black 
adolescents, it should be noted that the voluntary seeking of counseling, 
or psychotherapy, is not a common concept among Blacks, even if the 
family is in a crisis.42 In fact, black families tend to resist any form of 
psychotherapy. This is due, in part, to (1) negative experiences with the 
welfare system and similar social institutions and agencies, and (2) the 
fear of revealing secrets or myths on particular topics indicating 
unresolved family issues.43 
Similarly, adolescents in general, and black adolescents in 
particular, do not seek counseling services. These youths perceive 
themselves as ‘‘transparent* and do not wish to be “understood” or 
“helped”. Such perceptions may present problems in the therapeutic 
setting. Often black adolescents have sensitive egos, are not reality- 
based, and, consequently, drop out of psychotherapy.44 
in order to facilitate the therapeutic process, the therapist must 
anticipate a period of “testing” behaviors as the adolescent challenges 
the therapist’s authority and control. The use of humor has been proven 
42 Eva Leveton, Adolescent Crisis: Family Counseiinq Approaches 
(New York: Springer Publishing, 1984), 48-49. 
43 Nancy Bovd-Franklln. Black Families in Therapy (New York: Guilford 
Press, 1989), and Arlene Stiffman and Larry Davis, Ethnic Issues in 
Adolescent Mental Health (Newbury Park: Sage Publishers, 1990), 14,35. 
44 Eugene Herrington, “The Experience of the Black Male Adolescent” 
(Ph.D. dlss., California Institute of Integral Studies,1989), 21-28, and 49 
and Ebrahim Amanat and Jean Beck, The Troubled Adolescent: A 
Practical Guide (SL Louis: ishiyaku EuroAmerica, Inc., 1994), 35. 
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to be an effective tool in facilitating the therapeutic relationship with 
black adolescents.45 
Several strategies can be used to encourage black adolescent 
males to attend and remain in therapy. First, the therapist must focus on 
the adolescent’s ego which can be strengthened through the use of Black 
art forms such as music and poetry. Secondly, the therapist must have a 
working knowledge of the black adolescent’s value system and the 
dynamics of the socio-cultura! experiences. Thirdly, there must be a 
liberation from beliefs, feelings and untruths about self-worth, abilities, 
potential and responsibility.46 
Moreover, the therapeutic experience for black adolescents must 
emphasize academic development and career and life planning. The 
group approach would be more useful than individual counseling as it 
stimulates peer interactions for social development and emotional 
support. Enabling the black adolescent male to gain competencies 
needed to fully function in the larger society should be the goal of 
therapy. This can best be achieved by incorporating the school, home, 
and the community.47 Since adolescents are easily influenced by their 
45 Arlene Stiffman and Larry Davis, Ethnic Issues In Adolescent Mental 
Health (Newbury Park: Sage Publishing, 1990), 42. 
46 Eugene Herrington, “The Experience of the Black Male Adolescent” 
(Ph;D. diss . California institute of Integral studies, 1989), 28; Reginald 
Jones. Black Adolescent (Berkeley: Cobb & Henry, 1989), 295, and 
Reginald Jones, Black Psychology (New York: Harper & Row, 1972), 213. 
47 Reginald Jones, Black Adolescents (Berkeley: Cobb & Henry, 
1989), 293-301. 
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peers, if the school counselor would provide positive and meaningful 
experiences other adolescents would be encouraged to seek counseling 
services on their own volition. 
GENDER DIFFERENCES 
Much research has been conducted to determine the impact of 
gender differences in the therapeutic setting, i.e., client sex role, 
attitudes and client and therapist gender characteristics.4* However, that 
is not the emphasis of this study, instead, gender differences are 
discussed to demonstrate how adolescent males are in a greater need for 
counseling services than their female counterparts. To assume that 
counseling for female students should be lessened would be an 
understatement. Conversely, both sexes need continued guidance and 
support. 
Male adolescents, regardless of race or region, however, tend to be 
more susceptible to school failure and delinquency.49 Fighting in school is 
^Diana Jones, 'The Effect Of Counselor Expression Of Anger With 
Gender Influence On The Perceived Expertness, Attractiveness, And 
Trustworthiness of Professional Counselors'* (Ph.D. diss., University Of 
New Orleans, 1993), 1679 and William Henderson, "Relation Of Gender 
and Client Sex Role Attitudes To Client Perception of Therapist 
Characteristics” (Ph.D. diss., University of Southern Mississippi, 1993), 
4390. 
^Jawanza Kunjufu, The Conspiracy To Destroy Black Bovs. (Chicago: 
African American images, 1985), 5-15 and Robert Trojanowicz and Merry 
Morash, Delinquency: Concepts and Control 4 ed., (Englewood Cliffs: 
Prentice-Hall, 1987), 28-29. 
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more common than one might imagine and is usually an antecedent to 
more serious behaviors. 60 In 1994, middle school adolescents were 
surveyed with 42% reporting they were in fights within the year, while 28% 
admitted to carrying a weapon a month prior to the survey.51 Adolescent 
females are involved in fighting and burglary far less than adolescent 
males.52 
When data were collected and analyzed from two middle schools 
with a sample pool of 436 students, gender was predictive of fighting with 
females less likely to fight than males. One hundred sixty students (37%) 
reported that they had been involved in a fight at school (26% females 
and 47% males). This resulted in males being suspended from school at a 
higher rate as well.53 
Much research has documented the psychological, economical, 
ethical, social and cultural factors impacting on the development of 
^Niki Cotten, Jacqueline Resnick, Dorothy Browne, Sandra Martin, 
Donna McCarraher and Joan Woods, Aggression and Fighting Behavior 
Among African-American Adolescents: Individual Family Factors. 
American Journal of Public Health 84 (April 1994): 618. 
51 Ibid. 
52Sally Simpson and Lori Elis. Is Gender Subordinate To Class? An 
Empirical assessment of Colvin and Pauly's Structural Marxist Theory of 
Delinquency. The Journal Of Criminal Law and Criminology 86 (1974): 
466-467 and Niki Cotten, Jacqueline Resnick, Dorothy Browne, Sandra 
Martin, Donna McCarraher and Joan Woods, Aggression and fighting 
ufihsvior Among African-American Adolescents: Individual Family 
Factors. American Journal of Public Health 84 (April 1994): 618-620. 
^Ibid. 
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adolescent males, especially black adolescent males. For instance, 
urban adolescent males are more likely to be involved in negative 
behaviors than rural adolescent males. Adolescent males living in public 
housings are involved in the judicial system at a greater rate than those 
who are not. Single family homes with a female as head of household 
have a greater likelihood for adolescent delinquency. Perhaps none of 
the above, in itself, is a cause for great concern. However, many 
adolescent males live daily with two or more of these factors which make 
them high-risks.54 Another writer concurs with Kunjufu that black 
adolescent males are found to be less autonomous than black adolescent 
females which makes them more susceptible to high risk conditions. 
Many experience limited academic success and are disproportionately 
placed in remedial and special education courses, have lower grade, 
more frequent and sever forms of discipline and a greater number of 
expulsions and suspensions than their female counterparts.55 Many of the 
adolescent males in this study have one or more of these high risk 
^Jawanza Kunjufu, Critical Issues In Educating African American 
Youth. (Chicago: African American Images, 1969), 53-55, Donna 
Towberman, National Survey of Juvenile Needs Assessment, Crime and 
Delinquency. 38(2) 230-231 and Robert Trojanowicz and Merry Morash, 
Juvenile Delinquency: Concepts and Control 4th ed., Enlglewood Cliffs: 
Prentice-Hall, 1987, 47-68. 
55 Shanette Harris, Psychosocial Development and Black Male 
Masculinity: implications for Counseling Economically Disadvantaged 
African American Male Adolescents, Journal of Counseling and 
Development 73 (January/February 1995): 282-283. 
characteristics. If it is known that students are even potentially high 
risk, then proactive counseling is essential. 
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HIGH RISK 
The population of children with emotional and behavioral problems 
continues to increase. Oftentimes these problems are combined with 
social problems such as poverty, hopelessness and drug abuse. There 
tends to be a rapid increase of serious mental health problems among 
children of color. These situations, that make it difficult for children to 
achieve school success, are considered high risk conditions while the 
children are classified as being at-risk. It must be mentioned that 
children can also be at-risk when struggling with developmental problems 
such as puberty or a family crisis such as divorce or death. All children 
are susceptible to high risk conditions. Thus, all children are potentially 
at-risk.56 
In 1989, a study was conducted on at-risk students at the 
elementary, middle and senior high schools at 95 sites throughout the 
country. Involved in the research were 276 principals, 9,259 teachers 
“Richard Antes and Mary Nardini, Another View of School Reform: 
Values and Ethics restored, Counseling and Values 38 (April 1994): 217- 
218, Barbara Collins and Thomas Collins, Child and Adolescent Mental 
Health: Building A System Of Care Journal of Counseling and 
Development 72 (January/February 1994): 239 and Brenda Freeman, 
Power Motivation and Youth: An Analysis of Troubled Students and 
Student Leaders. Journal of Counseling and Development 72 (July/August 
1994): 668. 
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and 22,018 students. Principals at each level identified the most 
serious problems in their schools based on a list of 16 problems.67 
Child abuse was reported by 57% of ail the principals as being the 
most crucial problem while 54% cited student failure to complete 
assignment as second. Attitude toward school was cited by 30.8% of the 
principals. Twenty-eight percent of the principals reported a concern for 
fighting among students.58 
Middle school principals prioritized the list as did the elementary 
principals. Moreover, 42.8% of the middle school principals cited sexual 
activity first, 35.39% cited theft second and thirdly, 29.4% cited alcohol 
use. At the high school level, the three top problems cited were sexual 
activity (80.8%), alcohol use (81.7%) and pregnancy (71.0%). Surprisingly, 
the selling of drugs, arguments with teachers, racial conflicts and 
assaults on teachers only received modest designation as serious 
problems in the schools.59 
ACADEMIC ACHIEVEMENT 
Students’ school success is directly related to their academic 
achievement, which is generally determined by standardized test scores 
^Richard Antes and Mary Nardini, Another View of School Reform: 




and grade earned from courses taken at school. However, at-rlsk 
students are frequently met with difficulty in obtaining this educational 
goal. At-risk students often have needs in the area of academic 
achievement. Male students with special needs are more common than 
females students. Black male adolescents tend to be identified with more 
learning disabilities. This, may in part, be due to cultural differences and 
cultural expectations. School failure often results from learning at a pace 
that falls below grade level expectation, lack of motivation and interest 
and inappropriate behavior. Many schools still practice segregation 
thorough academic grouping, such as placement in special education 
classes, ability grouping, curriculum tracking, and segregated bilingual 
education . Even discipline is applied in different ways to different ethnic 
and racial groups. For instance, Hispanic and African-American students, 
especially males, may be suspended or expelled from school at different 
rate than whites. More than 1 out of 5 teachers working with at-risk 
students in urban schools do not believe that all students are capable of 
learning. Such low expectations can become a self-fulfilling prophecy. 
In fact, males are twice as likely to be identified by teachers as suffering 
from learning disability than females.60 
80 Paul George and Lawrence Gordon, Handbook for Middle School 
Teaching ( New York: Scott Foresman, 1987), 82-83; Rena B. Lewis and 
Donald H: Dooriag. Teaching Special Students in the Mainstream 3rd ed., 
(New York: McGraw-Hill, Inc., 1991), 60-64,432-433; Myrlam Miedzian, 
Bovs will be Bovs: Breaking the Link Between Masculinity and Violence 
(New York: Double day, 1991), 69-76 and Joel Spring, The American 
School. 6th ed., (New York: McGraw-Hill, Inc., 1994), 
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SUMMARY 
The related literature for this study was presented in seven parts: 
(1) prompts, (2) module, (3) needs assessment, (4) self-referred, (5) 
gender differences, (6) high risk and, (7) academic achievement. 
The writer reviewed a limited quantity of information directly 
related to the self-referral of adolescent males. Instead, an abundance of 
literature was available on the non-seif-referral of adolescent males such 
as court ordered counseling for juvenile offenders. Another such non¬ 
self-referral of adolescent males occurs at school where an infraction of 
school rules is evident and counseling is ordered, usually by an 
administrator. 
However, the use of prompts can be found in several studies. 
Prompts can be rules, verbal or written instructions, or visual aides. 
Prompts are generally used when a specified or discriminative stimulus 
has failed to produce the desired behavior.61 
Behavioral changes or modifications are on-going in human 
development. One's behavior is constantly influenced by prompts 
130-133. 
s1Paui Alberto and Ann Troutman, Applied Behavior Analysis For 
Teachers: Influencing Student Performance. Columbus: Merrill 
Publishing, 1988, 242-246. 
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ranging from a "sign to turn off lights" to the “beep” in a car to the 
wearing of seatbelts. 
The modern term "module" was popularized in the 1970s and was 
frequently used by educators to condense teaching units.62 However, it 
can be used in many other settings. Perhaps the most advantageous 
aspect of a module is that the user has a repeated and immediate 
reference tool. If the sequence of events or an objective is forgotten, the 
user has a quick reference in hand which is more assessable than 
retrieving that same information on a video tape. 
A combined use of a prompt and a module is most relevant to the 
outcome of this investigation. Using the module as a prompt will enable 
students to review at their leisure or as needed, the services provided by 
the counselor. A module of counseling services includes individual and 
group counseling, career awareness, post secondary options, testing and 
test interpretation. When adolescent males, in the study, had a need to 
see how the counseling center can assist them, they have a quick 
reference tool, the module. Here, the module is a directory to the school's 
counseling center and serves to promote the Guidance and Counseling 
Program. 
“Diane Ives, The Rote Of A Brief HIV/AIDS Educational Intervention in 
Modifying Sexual Knowledge, Attitudes and Coping Behavior in A Group 
Of Methane Maintained Drug Addicts (Ph.D. diss., Farleigh Dickinson 
University, 1992), 120. 
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A needs assessment is one of many techniques to identify 
educational and psychological needs. Assessment concerns itself with 
the totality of the educational setting and subsumes measurement and 
evaluation. Its purpose is to determine what is known about people so as 
to provide an effective course of action and to improve or maintain 
specified goals or objectives. Also, it focuses on the learner and how 
learning will occur .M 
The self-referral of any client greatly enhances the helping 
relationship for both the client and the therapist. Seif-disclosure and 
genuiness are immediately present. Most counselors would prefer self- 
referred clients as opposed to non-self-referred ones because the former 
shows a sense of readiness to express feelings and explore new 
alternatives.64 
An abundance of literature is readily accessible in a variety of 
sources on the impact of gender differences.66 Though similarities exist 
^Sheri Wallace and Michael Lewis. Becoming A Professional Counselor 
(Newbury Park: Sage Publications, 1990) 124-125 and Davis Payne, The 
Assessment of Learn|r»g_Cognitive and Affective (Lexington: Heath and 
Company, 1974), 5-6. 
^Stephen Murgatroyd, Counseling and Helping. (New York: British 
Psychological Society and Methuen, 1986), 25-29. 
“Diana Jones, 'The Effect Of Counselor Expression Of Anger With 
Gender Influence On The Perceived Expertness, Attractiveness, And 
Trustworthiness of Professional Counselors" (Ph.D. diss., University Of 
New Orleans, 1993, 1679, Sally Simpson and Lori Elis. Is Gender 
Subordinate To Class? An Empirical Assessment of Colvin And Pauly’s 
Structural Marxist Theory Delinquency. The Journal Of Criminal Law and 
Criminology 85 (1974): 466-467. 
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between maie and female adolescents, differences set them aoart. 
 - -- -- - - - • - - - - - i   
Regardless of race, religion, region, and class, adolescent males are 
more susceptible to negative peer pressure, school failure and 
delinquency.66 
Two significant reviews purport ways in which females and males 
differ. First, a survey given to teens in two middle schools indicated that 
fighting behavior occurred less for females than males, 26% and 47%, 
respectively. Consequently, males are suspended from school at a 
greater frequency than females. Secondly, females were found to have 
more health protective behaviors than males.67 
“Robert Trojanowicz and Merry Morash, Juvenile Delinquency: 
Concepts and Control 4th ed., (Englewood Cliffs: Prentice-Hall, 1987), 46- 
64; 95-108. 
67Niki Cotten, Jacqueline Renick, Dorothy Browns, Sandra Martin, 
Donna McCarraher and Joan Woods, Aggression and Fighting Behavior 
Among African-American Adolescents: Individual Family Factors. 
American Journal of Public Health 84 (April 1994) 618 and Lynne 
Lonniquist, Gregory Weiss and Daniel Larsen, Health Value and Gender in 




This investigation was designed to investigate the effect a 
counseling module would have on increasing student achievement and 
the number of self-referred black adolescent males in a metropolitan 
middle school. 
INSTRUMENTATION 
Two instruments were used in this study which include a needs 
assessment checklist and a counseling module. The counseling module 
was developed by the researcher based on the student portion of the 
needs assessment checklist instrument which was developed by the 
Georgia Department of Education. 
To assess students' awareness and perception of services provided 
by the Counseling Center, the student section of the Georgia School 
Counselor Evaluation Program (GSCEP) Resource Manual was issued to 
133 eighth grade males. This needs assessment checklist (see Appendix 
A) is an instrument that reflects the objectives for a School Guidance and 
Counseling Program. The specific purpose of the checklist is to: 
American Journai of Pubiic Heaith 84 (Aprii 1994) 618 and Lynne 
Lonniquist, Gregory Weiss and Daniel Larsen, Health Value and Gender in 
Protective Behavior. Women and Health 19 (November 1992) 69. 
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1. Assist in the identification of achievements and/or 
competencies needed by the Guidance and Counseling 
Program in order to help students. 
2. Specify desired outcomes. 
3. Determine the Guidance Department’s needs. 
4. Effectively plan for the upcoming school year or improve the 
existing program. 
The items on the needs assessment checklist for students 
correspond to Task I on the GSCEP which is the establishment and 
promotion of the School Guidance and Counseling Program. This 
instrument can be administered to parents, counselors, teachers, 
students and administrators. Assessment can be done individually or in a 
group. For the purposes of this research group testing was selected. 
Seven categories and seventy-eight (78) objectives are included in 
the needs assessment instrument. The seven categories are: 
A. Students Assisted To Participate Effectively In The Learning 
Experiences Of School. 
B. Students Are Assisted To Progress In Their Own Career 
Development. 
C. Students Are Assisted To Increase Their Self Understanding 
And Seif Esteem. 
u. 
04. .  4,_ A A l^X I T- I   TL-J- A U:IU. . T _ ~ IA 
oiuuunis Hie MSbisiuu lumciease i ueii «unity i u rteiate 
Effectively With Others. 
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E. Students Are Assisted To Select And Enter Appropriate 
School Courses And Student Activities. 
F. Students Are Assisted To Select And Enter Appropriate 
Educational Opportunities Beyond High School. 
G. Students Are Assisted To Solve Or Cope With Problems That 
Affect School Learning Or Future Life. 
Category A consists of eleven (11) objectives, category B nineteen 
(19), category C seven (7), category O twelve (12), category E seven (7) 
objectives, categories F and G (11). Space for students to write 
additional needs were provided for each objective. 
Each objective has three response possibilities, 1, 2 or 3 : 
1 - Objective is important and guidance program assistance is 
needed. 
2 - Objective is moderately important or guidance program 
assistance is moderately needed. 
3 - Objective is of low importance or is not appropriate for the 
guidance program in this school. 
After each objective was evaluated, students selected twenty (20) 
objectives they perceived as having the greatest need. 
The second instrument was the counseling module. The goal of the 
counseling module was to establish and promote the total school’s 
Guidance and Counseling Program. Seven specific objectives were 
included with each objective identified on the needs assessment 
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checklists. Four to eight activities were provided for each objective. 
For example, evaluations are provided and include such methods as 
classroom observations, student survey forms and student journals. To 
indicate when an objective would be implemented, a time frame was 
provided for each of the seven objectives ranging from three months to 
the end of the school year (see Appendix B). 
POPULATION AND SETTING 
Demographic information was added to better assess students and 
to demonstrate a need for counseling services. Demographic variables 
included information such as age, sex, race, socio-economic levels, 
housing and lunch status. Additionally, test results from the Spring 1994 
and 1995 Iowa Test Of Basic Skills were reviewed as well as student’s 
permanent record folders and data from the school system's statistical 
division (see Appendixes C and D). 
Students in this study ranged in ages from 12 to 16. The mean age 
for the total eighth grade male population was fourteen. Many of the 
eighth grade males were identified as at-risk students. This is based on 
several factors. First, eighty-five (85%) of the student population received 
free or reduced lunch. Sixty-four percent of the control group received 
free lunch and ten percent received reduced prices for lunch. Similarly, 
sixty-three percent of the experimental group received free lunch with at 
least eighteen percent receiving lunch at a reduced cost. Only 26.0% of 
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the control group and 18,4% of the experimental group paid full price 
for lunch. Secondly, more than fifty percent of the students lived in public 
housing which consisted largely of the mother as a single parent. A third 
factor, nearly two-thirds of all students and all eighth graders were 
eligible for the Chapter I Remedial Reading and/or Mathematics Program. 
At the eighth grade level some males had been retained at least once 
comprising the fourth factor. For instance, in the control group 28.0 % 
were retained once or more. In the experimental group 32.7% were 
retained once or more. Conversely, 72.0% of the control group and 67.3% 
of the experimental were never retained. Therefore, 30.3% of the total 
sample population had been retained at least once, totaling 28 out 99. 
Most students were retained at the Kindergarten or first grade levels. 
In terms of suspensions, most students in both groups were never 
suspended this school year. Only 20% of the control group had ever been 
suspended once or more. The experimental group was only slightly more 
with 22.4% suspended once or more. Absenteeism, not related to 
suspension, tended to be high among students in both groups. The 
experimental group had less than 7 absences for the school year, while 
the control show was absent less than 7 times. More than half of the 
students in both groups were absent from school 7 times or greater. 
Frequent absences from school is usually the first sign of a potential at- 
risk student. 
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According to the Spring 1994 test results of the ITBS, the 
school's total reading and math scores were below national norm yielding 
scores of 35% and 27%, respectively (see Appendix H). Spring 1994 
reading scores for eighth grade males ranged from 1% to 94%. Similarly, 
spring 1995 reading scores ranged from 1% to 93%. More specifically, 
the 1994 reading results for the control group showed a mean score of 
33.909 and standard deviation of 22.969. Likewise, the 1995 reading 
results for the control group showed a mean score of 36.694 and a 
standard deviation of 25.308. The range for both test results were 88.00 
and 85.00 respectively. Both test results showed nearly two-thirds of the 
students scoring below the national norm, which is at the fifty percentile. 
A mean score of 32.46 and a standard deviation score of 22.322 resulted 
from the 1994 reading scores for the experimental group, whereas the 
1995 test results showed a mean score of 33.125 and standard deviation 
score of 24.920. The range for both years is 93.00 and 92.00, 
respectively. In both groups, the 1994 and the 1995 reading results 
showed standard deviation scores which indicated that much variability 
existed among scores. Since the mean score for each of the test resulted 
for both treatment groups ranged from 32.125 to 36.694, nearly 68% or 
two-thirds of the students scored below the national norm (see Appendix 
D). 
This research was conducted at the middle school level located in 
an urban metropolitan city. Specifically, the school is located in a middle- 
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class neighborhood with students attending from low-to middle-class 
families. Fourteen buses bring students to school from nearby 
communities. 
DATA COLLECTION 
An AB experimental research design was used in this study. This 
AB design indicates that first, baseline data will be collected prior to the 
intervention, secondly, an intervention will be applied, and thirdly, data 
will be collected and analyzed after the applied intervention. An AB 
design was selected chiefly because it served the writer’s purpose. One 
disadvantage of this design is that it may be difficult to assume a 
functional relationship due to the design's inability to control for 
environmental events or conditions affecting student behaviors commonly 
referred to as confounding variables. However, the AB design can 
provide an Indication of effectiveness.06 
In this study, the independent variables were the needs assessment 
checklist used to determine the student's perception of the counseling 
program and the counseling module which was used as a prompt to 
produce behavior change. The number of self-referred eighth grade 
males was the dependent variable. Control variables included the 
demographic and background information which was held constant in 
“Paul Alberto, Applied Behavior Analysis for Teachers; Influencing 
Student Performance (Columbus: Merrill Publishing, 1982), 136-138. 
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both the control and experimental groups. Both groups were nearly 
equal in terms of the 1994 and the 1995 ITBS Reading results, the 
percentage of students suspended and those receiving free or reduced 
lunch. Every effort was made to maximize the control for internal and 
external validity which will be discussed in greater detail in Chapter V. 
Data were collected to determine what effect a counseling module 
would have on the number of eighth grade males who are self-referred to 
the counseling center. The needs assessment checklist was 
administered to determine commonality among eighth grade males on 
twenty objectives selected as having the greatest need. A counseling 
module was given to the experimental group as the intervention. Informal 
assessments permitted the collection of the additional data and included 
the review of student permanent record folders, suspension reports and 
the school's General Descriptive Report. 
PROCEDURES 
The procedures are recorded as they occurred: 
1. Beginning with the fifth week of school, a sign was posted on the wall 
in the researcher's office for all eighth graders to sign-in on the 
counselor log sheet upon entering. 
2. At the end of each week, the counselor's log sheets were tallied. 
m..  i- j. 1 IL. otuuenis entering me .cn ...iiu.,.1 . unite witnuuL a referral sheet or note from a 
teacher or administrator, recorded themselves as self-referred which 
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was denoted by writing "self in the column entitled "referred by" on 
the log sheet. Otherwise, students indicated the name of the person 
who referred them In the column entitled "referred by". 
3. In January, 1995, the school's attendance report was used to 
determine the total eighth grade male population. Such report 
showed a total of 178 eighth grade males enrolled at the time of the 
study. 
4. Also in January, 1995, Parental consent forms were issued to 178 
students. Twenty-nine students were absent from school, thus 
receiving their forms within the subsequent three days. It took four 
days to get students to return parent permission/consent forms. Three 
parents elected to not have their sons participate in the study. 
5. The needs assessment checklist was administered to one hundred 
thirty-three eighth grade teen males in a group setting. Test monitors 
included two fellow counselors. Forty-two students were absent when 
the needs assessment instrument was administered and were 
consequently eliminated from the study. Each of the seventy-eighth 
(78) needs statements and objectives was read aloud by the 
researcher in order to control for varied reading abilities among 
students. Testing was done in the morning and concluded in one hour 
ten minutes. 
6. An alphabetical roster was complied ffOm the Students' name On thô 
assessment instruments. 
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7. The 1994 ITBS reading scores were provided for each name. 
8. Systematic randomization was used to divide the students into the 
control and experimental groups based on an odd/even method. 
Number 1 was placed by the first name, number 2 was placed by the 
second name, number 1 was placed by the third name, number 2 by 
the fourth name and so forth until each of the 133 subjects were 
classified as either odd or even. All even numbered names were 
placed in the control group with all odd numbered names were placed 
in the experimental group. 
9. After the establishment of the control and experimental groups, the 
1994 ITBS Reading scores were reviewed to discern whether or not 
there existed and unequal distribution of high or low achievers. 
10. The counselor log sheets from the first semester were analyzed to 
determine the seif-referral tallies of each student in both the control 
and experimental groups. Data were gathered for students who were 
enrolled by the first day of the study and who had 1994 ITBS scores. 
11. Baseline data were collected and recorded for fifteen weeks to 
establish the number of self-referred male students in the eighth grade 
prior to intervention. Baseline data were collected without student or 
teacher knowledge in an effort to control for the Hawthorne Effect. 
12. Each needs assessment checklist was evaluated to determine the 
twenty objectives students selected as having the highest priority. A 
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frequency distribution was completed and rank-ordered data 
organized. 
13. The t-test was calculated to determine differences between the two 
independent sample means regarding the commonality of the twenty 
objectives listed as a priority. 
14. To determine the significant difference between the sample means of 
the control and experimental groups, the t-test was also calculated. 
The t-test calculations on the two independent sample means were 
based on the reading scores from the 1994 and 1995 ITBS results. 
15.In February, 1995, second semester, a counseling module was given to 
each student in the experimental group. 
16.The module was explained in its entirety and a question and answer 
period was provided. Explanations and clarity were given as needed 
per objective and activity. 
17.Students were allowed to keep their module and encouraged to refer 
to it as needed. However, no mention of referring oneself for 
counseling was made. 
18. After the counseling module was given to the experimental group, 
intervention data were collected and recorded in same manner as with 
the collection of baseline data. 
19. Grade point averages (GPA) for first and second semesters were 
computed and analyzed for both the control and experimental groups. 
The t-test was then calculated. 
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20.The T-test was calculated on data collected from the first and 
second semester self-referrals. 
ANALYSIS OF DATA 
The t-test wss the psychometric tool used to determine if there 
were statistical differences between the mean test scores of these two 
groups throughout this study. The t-test was calculated to determine any 
significant differences regarding four factors. One, t-test calculations 
were based on the data collected on the needs assessment results. A 
second application of this psychometric tool was on the 1994 and 1995 
ITBS test results. First and second semester grade point averages and 
the number of self-referred students comprised the third and fourth 





The purpose of this study was to investigate the effects a 
counseling module would have on the academic performance and the 
number of eighth grade males who were self-referred to the counseling 
center. 
in addition, this study was to ascertain student's perception of the 
needs of students and the needs of the Guidance and Counseling 
Program. Such information is useful in the promotion of the Guidance and 
Counseling Program and the delivery of related services. 
More specifically, this chapter will analyze the performance of two 
groups of students. Differences between the control and experimental 
groups regarding, 1) selected needs assessment objectives, 2) ITBS tests 
scores, 3) grade point averages, and 4) number of self-referrals will be 
discussed. 
Data for this research were collected and compiled. First, the 
school’s master alpha roster was used to identify all eighth grade males. 
The population size of 178 eighth grade males was selected from eleven 
regular homerooms and one special education homeroom (one learning 
disabled student). Of these students, only three parents declined to have 
their child participate in the study. The total number of subjects 
assessed was 133 or 70 percent. However, thirty-four students withdrew 
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from school during the course of this study. No data are included for 
these students. 
Part I of the results section discuss the commonalities between the 
control and experimental groups on their selection of twenty priority 
objectives on the needs assessment instrument. Collected data are 
presented in Tables 1-2. The t-test was applied in parts two, three and 
four in order to analyze data coiiected from the control and experimental 
groups. The findings are presented as follows: 
Part II - Comparisons of the 1994 and 1995 ITBS Reading results of 
the control and experimental groups, presented Appendix H. 
Part III - Comparisons of first and second semester grades (grade 
point averages) for the control and experimental groups, presented by 
Tables 3- 4, 9, and 10-11. 
Part IV - Comparisons of student’s self-referral presented by Tables 
5-8 and Figures 1 and 2. 
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Part I. The Commonality of twenty priority items on the needs 
assessment checklist selected by the control and experimental groups. 
Table I contains information about the control group’s ranking of 
needs assessment checklist objectives. 
TABLE 1 .-Control Group’s Ranking of the Checklist Objectives 




















34, 35, 36, 42, 49 20 
Table 1 presents the rank order for the needs assessment checklist 
for the control group. Sixty-three out of seventy-eight objectives ranked 
as the top twenty where student assistance is needed. Objective 70 
49 
earned first rank indicating a need to provide counseling services on 
avoiding abusing drugs and alcohol. A rank of two was given to objective 
2 indicating a need for counseling services to include the need for 
students to remain in school and not drop out. Objectives 71, 72, 73 and 
74 received rankings three, four, five and six respectively, indicating a 
need to include activities for students on avoiding unplanned 
pregnancies, abusing or harming others, committing suicide, and 
committing criminal offenses. 
Several objectives received the same rank 3uch as objectives 6, 7, 
10, 12, 20, 29, 51; all had a rank of twelve. Objectives 6 and 7 show a 
need for student assistance in participating in learning experiences at 
school. Objectives 12, 20 and 29 show a need for counselors to assist 
students in their career development. More objectives were ranked 
seventeen than any other rank indicating a need for student assistance 
from valuing education to applying problem solving procedures to 
personal problems. Objectives 34, 35, 36, 42, and 49 received the lowest 
rank of twenty identifying a need for self-understanding and self-esteem 
to relating effectively with others. 
The analysis of raw data for the control group readily shows the 
number of students selecting various objectives. For example, objective 
70 (avoiding drug and alcohol abuse) was selected by 32 out of 50 
students which represents 64% of the control group. The second highest 
selected objective was objective 2 where 30 students or 60% indicated a 
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need for assistance in helping students commit to remaining in school. 
Five objectives received the lowest rank of 20 with each selected only 8 
times each or by 18% of the control group. 
Table 2 contains information about the experimental group's 
rankings of needs assessment checklist objectives. 
TABLE 2.—Experimental Group’s Ranking of Checklist Objectives 









3, 7,17, 40 9 
16, 29, 30, 31,75 10 
25, 44, 50, 74 11 
13, 20,42 12 
11,22, 35, 38 13 
5, 9,10, 2, 41,77 14 
4, 23, 27, 39, 42, 45, 47, 69 15 
19, 21,24, 44,53 16 
48, 49, 54, 63, 76 17 
32, 33, 55 18 
46, 66 19 
37 20 
Table 2 presents the rank order for the needs assessment checklist 
for the experimental group. Sixty-four out of seventy-eight objectives 
were ranked as the top twenty where students identified needs of the 
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guidance and counseling program. Objective 28 (have own career 
plan) earned the rank of one. A rank of two is given to objective 6 which 
is the need for student assistance to better understand services rendered 
from the guidance and counseling program. Objectives 2, 70, 72, 73 were 
ranked three to six, respectively, indicating a need for student assistance 
in remaining in school and avoiding and abusing drugs and alcohol, abuse 
or harm by others and avoiding committing suicide. Eight objectives 
received the same rank of fifteen indicating a need for student assistance 
from participating in extracurricular activities to solving one's own 
personal needs such as abuse of alcohol or drugs, pregnancy, court 
orders and lack of clothing food and shelter. More objectives were 
ranked fifteen than any other rank indicating a need for student 
assistance in using school learning in solving or coping with problems 
affecting school learning and future life. Objective 37 received the lowest 
rank of 20 showing a need for student assistance with identifying, 
describing, and valuing one's own accomplishments and competencies. 
Analysis of raw data for the experimental group shows the number 
of students who selected objectives. Objective 28 was selected by 29 out 
of 49 students or 59 percent. Twenty-seven out of forty-nine (or 56%) 
students selected objective 6 as the second highest. The one objective 
(37) receiving the lowest rank represents only 14% of the total group 
which identifies the need for student assistance in valuing one own 
accomplishments and competencies. 
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Though both the control and expérimentai groups selected at 
least two-thirds of the objectives as priority on the needs assessments 
checklist, commonality exists. One example is the selection of objective 
31 as rank ten which represents 36% for both groups. Objective 20 has a 
rank of twelve (increase ability to work cooperatively with others in 
accomplishing task) for both groups which represents 32% each. A rank 
of fifteen was given by both groups to objective 23 demonstrating a need 
for increase awareness of the changing nature of the world of work. This 
ranking represents 24.0% of the control group and 26.5% of the 
experimental. Finally, objective 55 was chosen by both groups having a 
rank of eighteen. Objective 55 indicates a need to assist students in 
developing a written plan for scheduling a total program of school 
courses and student activities. 
Part II - Comparison of the 1994 and 1995 ITBS reading results of the 
control and experimental groups. 
Both groups took the ITBS Reading in the Spring of 1994 and 1995. 
The 1994 results for the control and experimental groups show data for 
44 out of 50 students and 47 out of 49 students, respectively. Scores 
range from 1% to 36% in the control group and 1% to 94% in the 
experimental group. The t-test was calculated to determine any 
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groups show data for all students in the control group and 48 out of 49 
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students in the experimental group, Again, the t-test was calculated to 
determine if there was a significant difference between the mean test 
scores of the two groups (see Appendix 0). 
First, the 1994 test results were available for 80.0% of the students 
in the control group and 95.9% of the student in the experimental group 
yielding means scores of 33.909 and 32.468 respectively. Such mean 
scores placed the average score in both groups below national norm, that 
is, the first or second quartile indicating eligibility for remedial reading. 
Only 22.72% of the control group and 23.40% of the experimental group 
had scores at or above national norm which is fifty percent. Thirty 
percent of the control group and twenty-seven percent of the 
experimental group had scores falling at or above national norm. Here, 
scores ranged from 50% to 95% in reading. However, the t-test 
calculations show no significant difference between the two groups 
based on the 1994 reading scores. 
Secondly, the 1995 test scores were available for 100% of the 
control group and 97.95% of the experimental group yielding mean 
scores of 36.694 and 33.125, respectively. Similar to the 1994 scores, 
these scores lie below the national norm of fifty percent. A slightly higher 
percentage of scores at or above national norm was found in the 1995 
test results with 30.61% in the control group and 27.08% in the 
experimental group. Here, ITBS scores ranged form 50% to 89% in 
reading. 
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The first four hypotheses state there will be no significant 
difference in the 1994 and 1995 reading results on the ITBS between the 
control and experimental groups. Therefore, since no significant 
differences were observed between mean scores, the null hypothesis 
must be accepted. 
Part III - Comparisons of first and second semester grades (grade point 
averages) for the control and experimental groups. 
An analysis of first and second semester grades was conducted to 
determine grade point averages and if any significant difference existed 
between the two groups. 
Table 3 contains information about the students’ grade point 
averages for the first semester. 
TABLE 3.-A Comparison of First Semester Grade Point Averages 













First semester grade point averages for the control group had a 
mean score of 1.962 and standard deviation score of .832. The 
experimental group had a mean score of 2.025 with a standard deviation 
score of .866. 
Table 4 contains information about the student’s grade point 
averages for the second semester. 
TABLE 4.—A Comparison of Second Semester Grade Point Averages for 
Students In The Control and Experimental Groups 








Second semester grade point averages showed a mean score of 
2.138 for the control group with .952 as the standard deviation. A mean 
score of 2.166 and standard deviation of .937 were found for the 
experimental group. Thus, both groups of data yielded results showing 
similar grades were made by students in each experimental group for 
both semesters. Also, small deviation scores were noted indicating a 
small degree of deviation from the mean. 
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The fifth hypothesis stated that there will be no significant 
differences between the mean grade point averages of students in both 
groups. Since no significant differences were observed first semester 
t = .372 nor second semester t = -.146, the null hypothesis is retained at 
the .05 level of probability. 
Part IV - Comparisons of students’ self-referral. 
Table 5 contains information about the students’ self-referral for 
the first semester. 
TABLE 5.—Frequency Distribution of Baseline Data for First Semester 
Self-Referrals for the Control and Experimental Groups for 
Fifteen Weeks 
WEEKS CONTROL GROUP EXPERIMENTAL 
GROUP 
1 10 09 
2 07 04 
3 16 09 
4 15 12 
5 11 19 
6 07 07 
7 06 07 
8 11 10 
9 01 04 
10 04 08 
11 10 12 
12 15 16 
13 08 10 
14 04 09 
15 13 15 
Total 15 138 151 
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Data show students in the control group self-referred 138 times 
as compared to the experimental group with 151 self-referred students. 
Fewer students were self-referred in the control group. Week 6 had an 
equal amount of self-referred students in both groups totaling seven. 
Week 9 had the least number of self-referred students in both groups. 
Table 6 contains information about the student’s seif-referral for 
the first semester. 
TABLE 6.-A Comparison of Self-Referral for the Control and Experimental 
Groups for the First Semester 
GROUPS 
CONTROL EXPERIMENTAL 
STATISTICS N=50 N=49 
MEAN 9.2 10.0667 
S.D. 4.308 4.041 





A difference of -.8607 was obtained between the mean number of 
seif-referrals for the first semester for the control and experimental 
groups. This small difference favored the experimental group. 
Table 7 contains Information about participants’ self-referral for the 
second semester. 
TABLE 7.-Frequency Distribution of Intervention Data for Second 
Semester Self-Referrals of the Control and Experimental 
Groups 
WEEKS CONTROL GROUP EXPERIMENTAL 
GROUP 
1 19 18 
2 07 22 
3 04 21 
4 11 19 
5 12 15 
6 05 17 
7 10 18 
8 15 14 
9 13 15 
10 06 19 
11 03 12 
12 08 10 
13 11 18 
14 13 21 
15 10 13 
Total 15 147 252 
Table 7 displays intervention data for fifteen weeks for the control 
and experimental groups. Data show that students in the control group 
were self-referred 147 times as compared to the experimental group with 
252 self-referral over the fifteen weeks. No week had equal numbers of 
59 
students self-referred between the two groups. Week eleven had the 
lowest number (3) of self-referrals for the control group. Week twelve had 
the lowest number (10) of self-referrals for the experimental group. 
Table 8 contains information about participants’ self-referral for the 
second semester. 





STATISTICS 50 49 
M 9.8 16.8 
S.D. 4.2301 3.4098* 
SEm 1.1305 .9113 
DIFF. -7.0 
SEdm 1.4521 
t  4.8206* 
*p<.001 
A difference of -7.00 was found between the mean number of self¬ 
referrals for the control and experimental groups for the second 
semester. The t-vaiue was -4.62Ü6 which favored ihe expérimentai group. 
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The greatest number of self-referrals occurred during weeks one 
and eight. The greatest number of self-referrals for the experimental 
group occurred during weeks two, three and fourteen . 
Nine out of fifteen weeks the experimental group was self-referred 
to the counseling center, wherein the control group's self-referrals 
exceeded the experimental group five times. However, t-test calculations 
showed no significant differences between the two groups. 
The data showed the experimental group as having a greater 
number of seif-referrais than the control group for 13 out of 15 weeks. 
The control group out numbered the experimental group for only two 
weeks. Sample mean scores substantiate differences, In fact, 
differences noted here yield statistical significance, t=4.821. Therefore, 
the sixth hypothesis, which states there will be no significant difference 
in the number of self-referrals between both groups, must be rejected. 
Table 9 contains information about the control groups’ grade point 
averages. 
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STATISTICS N=50 N=50 
M 1.962 2.138 
S.D. .832 .937 




A difference of -.1760 was obtained between the mean grade point 
averages for the control groups for the first and second semesters. This 
difference favored the second semester. 
Table 10 contains information about the grade point averages of 
the experimental group for the first and second semesters. 
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STATISTICS N=49 N=49 
M 2.025 2.166 
S.D. .866 .937 




A difference of-.1410 was obtained between the mean grade point 
averages of the experimental group for both semesters. This small 
differences favored the second semester. 
Table 11 contains information about the control groups rate of self¬ 
referrals. 
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TABLE 11 .-A Comparison of Control Group’s Rat© of Self-Referrals for 
First and Second Semesters 
COMPARISONS 
CONTROL CONTROL 
FIRST SEMESTER SECOND SEMESTER 
STATISTICS N=50 N=50 
M 9.2 9.8 
S.D. 4.308 4.2301 




A difference of-.6 was obtained between the mean number of self- 
referrals for both semesters which favored the second semester. 
Table 12 contains information about the self-referral of the 
experimental group for the first and second semesters. 
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TABLE 12,-A Comparison of the Experimental Croup’s Rate of Self- 
Referrals for the First and Second Semesters 
COMPARISONS 
EXPERIMENTAL EXPERIMENTAL 
FIRST SEMESTER SECOND SEMESTER 
STATISTICS N=49 N=49 
M 10.0667 16.8 
S.D. 4.041 3.4098 




A difference of -3.3518 was obtained between the mean number of 
self-referrals of the experimental group for the first and second 
semesters which favored the second semester. 
To further illustrate the significant difference between the baseline 
and intervention phases for both groups during this study, the mean 
incidents of the target behavior are provided In figures 1 and 2. In figure 
1, the control group’s baseline data yields a mean of 9.200 and the 
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intervention data yields a mean of 9.800. The control group’s baseline 
mean is slightly less than its Intervention mean. In figure 2, the 
experimental group’s baseline data yields a mean of 10.007 and the 
intervention data yields a mean of 16.800. The experimental group’s 
baseline mean Is significantly less than its intervention mean. 
Baseline means for both groups are similar (9.200 and 10.067). 
Dissimilar means were observed between the two groups during the 
intervention phase with 9.800 and 16.800, respectively. 
— Mean Incidents of Target Behaviors 
INTERVENTION 
12 3 4 
Observation in Weeks 
5 6 7 8 9 10 11 12 13 14 18 
Figure 1. Baseline and intervention data on the self-referral of adolescent males 
in the control group for fifteen weeks. 
66 
 Mean Incidents of Target Behaviors 
INTERVENTION 
1 2 3 4 5 8 7 8 9 10 11 12 13 14 15 
Observation in Weeks 
Figure 2. Baseline and intervention data on the self-referral of adolescent males 
in the experimental group for fifteen weeks. 
Table 13 Contains a summary of significant findings. 
TABLE 13.—Summary of Findings 
COMPARISONS df t 
CONTROL VS EXP. GPA 1ST SEM 99 -.372 
44 44 44 “ 2nd “ 99 -.146 
44 44 44 SELF-REFERRALS 1ST SEM 99 -.5452 
44 44 44 “ “ 2ND SEM 99 -.48206* 
CONTROL 44 CONT. GPA 1ST & 2ND SEM 100 -.9772 
EXP. 44 EXP. 44 44 44 44 44 99 -.7655 
44 44 44 SELF-REFERRALS 99 -3.3518* 
CONTROL 44 CONT. 44 44 100 -.6957 
*P<.001 
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Two statistically significant results were obtained. First, the 
mean number of self-referrals for the control and experimental groups 
differed significantly. Secondly, the mean number of self-referrals for the 
experimental group for the first and second semesters differed 
significantly. The first findings favored the experimental group and the 
second one favored the second semester. 
Chapter V 




The purpose of this study was to investigate the effects that a 
counseling module would have on the academic achievement and seif- 
referrals rate for counseling of a select group of African-American 
students. 
In achieving this purpose, the following hypotheses were tested: 
Hi There will be no statistically significant difference between the first 
semester mean grade point averages of the control and 
experimental groups. 
H2 There will be no statistically significant difference between the 
second semester mean grade point averages of the control and 
experimental groups. 
H3 There will be no statistically significant difference between the 
mean number of self-referrals of the control and experimental 
groups. 
Subjects 
The subjects used in inis study consisted of ninety-nine African- 
American mala eighth grade students. The chronological ages ranged 
from 12-16. Many of the these students were identified as “at-risk" 
Instruments 
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The instruments used was the needs assessment checklist from the 
Georgia School Counselor Evaluation Program Resource Manual and the 
counseling module. 
Definition of Terms 
• Academic Achievement. Student’s performance on the Iowa Test of 
Basic Skills. The mastery of basic skills in reading, math, science, and 
social studies on a given grade level. 
• Prompts. Words, documents, pictures or objects used to help 
persons recall information. 
• Module. A comprehensive plan consisting of learning objectives and 
strategies describing a unit of information, including materials needed, 
time lines and evaluations. 
• Needs Assessment. The process of determining what is needed prior 
to implementing a plan of action. 
• Self-referred. To voluntarily visit the Counseling Center. 
• Gender Differences. Differences between females and males. 
• High Risk. Disadvantaged conditions that may have negative effects 
on the probability of a student’s attendance and performance in 
school. 
• At-Risk. A student with a high probability of dropping out of school. 
70 
• Counseling Services, Professional guidance and counseling 
provided to help students solve their problems. 
• Counseling Center. The office where students receive counseling 
services. 
Brief Summary of Related Literature 
The related literature for this study was presented in seven parts: 
(1) prompts, (2) module, (3) needs assessment, (4) self-referred, (5) 
gender differences, (6) high risk, and (7) academic achievement. 
A limited quantity of information was found that directly related to 
the academic achievement and self-referral of adolescent males in a 
middle school setting. Instead, much of the literature focused on the non- 
self-referral of adolescent males such as court ordered counseling for 
juvenile offenders. 
The use of prompts and modules was cited in numerous studies. 
Both were found to be significant in effecting behavioral change with 
adolescents and adults. 
Need assessments are frequently used to identify educational and 
psychological needs. The information collected is used to determine an 
effective course of action to improve or maintain predetermined goals or 
objectives. 
Gender differences were found io determine specific needs of 
adolescents. Males tended to be identified as high risk needing more 
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help in developing a positive concept, self-discipline and obtaining 
school success. Academic achievement for black adolescent males often 
decline at a greater rate than their female counterpart. These males 
often lack interpersonal power and personal achievement which tends to 
increase hostility outside the classroom. 
The Guidance and Counseling Program must be established and 
promoted. A module can be used as a prompt to increase students’ 
awareness of counseling services and, thus, enable them to seek 
counseling services on their own volition. 
Findings 
From a thorough analysis of the data derived from this study, the 
findings were as follows: 
1. A t-ratio of -.372 was obtained for the comparison of the grade point 
averages for the control and experimental groups for the first 
semester. 
2. A t-value of-.146 was derived from a comparison of the grade point 
averages of these groups for the second semester 
3. A t-value of -.5452 was derived from a comparison of the rate of self¬ 
referrals of these groups for the first semester. 
4. A t-value of -.4.8206 was obtained from a comparison of the rate of 
self-referrals of these groups for the second semester. 
5. A t-value of -.9772 was derived from a comparison of the grade point 
averages of the control group for the first and second semesters. 
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6. A t-value of-.7655 was obtained forma comparison of the grade 
point average of the experimental group for the first and second 
semesters. 
7. A t-value of -3.3518 was obtained from a comparison of the rate of seif- 
referrals for the experimental group for the first and second 
semesters. 
8. A t-vaiue of -.6957 was obtained for the control from a comparison of 
the rate of self-referrals for the first and second semesters. 
Hypothesis number three was there will be no statistically 
significant difference between the mean rate of seif-referrals of the 
control and experimental groups. A t-value of -4.8206 was obtained from 
a comparison of the mean rates of seif-referrals for the control and 
experimental groups for the second semester. This t-value was 
statistically significant beyond the .001 level of confidence. Therefore, 
this hypothesis was rejected. 
A t-value of -3.3518 was obtained from a comparison of the mean 
rates of self-referrals for the experimental group for the first and second 
semesters. This value was statistically significant beyond the .01 level of 
confidence. Again, this hypothesis was rejected. 
None of the other t-vaiues was statistically significantly different. 
Therefore, the hypotheses were accepted. 
Conclusions 
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The findings, derived from the data obtained from this study, seem 
to warrant the following conclusions: 
1. The use of the counseling module seems to have helped these 
students seeks counseling services more frequently. 
2. Small increases in grade point averages may have been influenced by 
the counseling module. 
Implications 
The conclusions, drawn from the findings obtained from this study, 
seem to warrant the following implications: 
1. Students may seek counseling services more freely if they are 
knowledgeable about the services counseling provides and the benefit 
that can be obtained from such services. 
2. Students’ grade point averages may improve greatly if their personal 
problems are resolved with the help of counselors. 
Recommendations 
The implications, inherent in the conclusions drawn from the 
findings of this study, seem to warranty the following recommendations: 
1. That more research will be conducted in this area to help determine 
the validity of these findings. 
2. That this research technique be used on more representative samples 





Needs Assessment Checklist 
Outcome Objectives For A School Guidance Program 
A Needs Assessment Checklist 
TASK I A (1) 
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Introduction: The purpose of this checklist is to help identify the most important 
outcome objectives for a school's planned guidance program. An outcome objective is 
a statement of some achievement or competency which the guidance program is 
designed to help students, parents, or school staff members accomplish. Outcome 
objectives represent the desired results of a guidance program. A guidance need exists 
when people require guidance program assistance in accomplishing effectively an 
outcome objective. Some objectives may be accomplished without guidance assistance 
and some objectives may not be appropriate for the maturity level of the students or the 
goals of the school. Some objectives can be important for a school even though not all 
students, parents, or staff may have the need. 
Directions: Consider the guidance needs in your school. Use the following responses 
to describe these needs: 
1. Objective is important and guidance program assistance is needed. 
2. Objective is moderately important or guidance program assistance is moderately 
needed. 
3. Objective is of low importance or is not appropriate for the guidance program in 
this school. 
? Not enough information is known to make a judgment. 
For each item, circle the response you think is most appropriate. After you have 
responded to each item, you will be asked to identify the 20 highest priority needs. 
Please check: 
Level of school: 
Your Position: 
Name: 
 elementary, middle/jr. high school, high school, 
other (fill in) 
 counselor, teacher, administrator, parent, 
other (fill in) 
I. Outcome Objectives For Students 
A. Students Are Assisted To Participate Effectively In The Learning Experiences 
Of School. 
Students need guidance program assistance to: 
I 2 3 ? 1. Improve skills and habits for studying and time management. 
1 2 3 ? 2. Increase commitment to remain in school and not drop out. 
GSCEP Resource Manual 
13 
TASK IA (1) 
1 2 3 3. Improve regular attendance in school. 
1 2 3 4. Participate more frequently in extra curricular school 
activities. 
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1 2 3 5. Become better oriented to the school when arriving as a new 
student. 
1 2 3 
12 3 
6. Better understand the services and personnel of the guidance 
program. 
7. Change behaviors that interfere with own classroom learning. 
12 3 8. Improve in the use of classroom teachers as learning 
resources. 
12 3 9. Receive greater satisfaction from being a student and increase 
the feeling of being accepted and belonging in school. 
1 2 3 
12 3 
10. Increase an understanding of and a commitment to own 
goals for learning. 
11. Increase a respect for the value of education and being 
responsible for own learning. 
12 3? (Additional Need) 
B. Students Are Assisted To Progress In Their Own Career Development. 
1 2 3 ? 12. Increase ability to work cooperatively with others in 
accomplishing a task. 
1 2 3 
1 2 3 
13. Increase a respect for the value and dignity of all forms of 
work and better understand how various workers affect the 
quality of life in a community. 
14. Strengthen the belief that one's self is capable and 
productive. 
1 2 3 15. Better understand that any individual can have a satisfying 
career in a variety of ways. 
1 2 3 16. Have a better understanding of why people work. 
1 2 3 17. Increase awareness that each person needs to plan and be 
responsible for own career. 
GSCEP Resource Manual 
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TASK I A (1) 
1 2 3 
1 2 3 
18. Increase knowledge about a variety of occupations and how 
these occupations are categorized into major areas of work 
(job families). 
19. Have a better understanding of occupations held by family 
members, relatives, or other significant individuals. 
12 3 20. Better understand and appreciate own work roles and 
responsibilities at home and school. 
1 2 3 21. Reduce own stereotyping of people and occupations. 
12 3 22. Increase ability to identify and use various resources for 
obtaining occupational information. 
1 2 3 23. Increase awareness of the changing nature of the world of 
work. 
1 2 3 
1 2 3 
24. Increase ability to identify and clarify own goals which are 
desirable and attainable through a productive career. 
25. Identify and increase knowledge about those occupations 
which are related to own goals, values, abilities, and interests. 
1 2 3 26. Increase participation in career exploratory experiences. 
1 2 3 27. Increase ability to apply decision-making process in planning 
and being responsible for own career development. 
1 2 3 28. Have a plan for own career development. 
1 2 3 29. Improve employability skills used for finding and obtaining 
employment. 
1 2 3 
1 2 3 
30. Improve work adjustment skills and understandings which 
are helpful for functioning as an employee in a work setting. 
(Additional Need)  
C. Students Are Assisted To Increase Their Self Understanding and Self Esteem. 
Students need guidance -program assistance to: 
12 3? 31. Strengthen the belief that one's self is a significant and 
worthy person. 
GSCEP Resource Manual 
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32. Identify and increase knowledge about the personal 
characteristics and life experiences of people who serve as role 
models. 
33. Increase an understanding of the various kinds of abilities, 
interests, values, feelings, and personal traits that people have. 
34. Improve the ability to identify and describe one's own 
present abilities, interests, values, feelings, and personal traits. 
35. Understand the variety of potentials that a person has for 
growth and believe that one's self can change and be 
responsible for that change. 
36. Increase the acceptance and appreciation of one's own body. 
37. Increase ability to identify, describe, and value one's own 
accomplishments and competencies. 
(Additional Need)  
D. Students Are Assisted To Increase Their Ability To Relate Effectively With 
Others. 
Students need guidance program assistance to: 



















38. Increase an understanding and respect for individual 
differences among people. 
39. Increase a respect for the rights, worth, and dignity of others. 
40. Increase an understanding of the various roles and 
relationships that a person can develop with other individuals, 
family, peer groups, organizations, and society. 
41. Improve the ability to interact with others in a positive way. 
42. Increase the ability to cooperate with others in a positive way. 
43. Increase the ability to resolve conflicts with other people. 
44. Increase the ability to anticipate consequences of one's own 
relationships with others. 
45. Increase ability to be assertive at appropriate times. 
GSCEP Resource Manual 
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1 2 3 46. Increase one's own integrity and reliability in relationships 80 
with others. 
1 2 3 
1 2 3 
1 2 3 
47. Increase an understanding of how one's own behavior affects 
other people. 
48. Increase a feeling of being accepted and recognized by other 
people. 
49. Increase an understanding and acceptance of the rights and 
responsibilities of being-a member of the school, home, and 
community. 
12 3? (Additional Need) 
E. Students Are Assisted To Select And Enter Appropriate School Courses and 
Student Activities. 
Students need guidance program assistance to: 
1 2 3 
1 2 3 
1 2 3 
50. Increase an understanding of the school courses which 
students may select. 
51. Increase an understanding of the student activities which 
students may select. 
52. Become more knowledgeable about the occupational careers 
and educational opportunities beyond high school which are 
related to each school course and student activity. 
I 2 3 
1 2 3 
53. Increase knowledge about requirements for being promoted, 
graduating, and receiving special recognitions or diplomas. 
54. Improve the identification of own needs and goals for 
selecting school courses and student activities. • . , 
1 2 3 55. Have an appropriate written plan for scheduling a total 
program of school courses and student activities. 
1 2 3 ? 56. Increase the ability to make decisions for selecting school 
courses and student activities and assume responsibility for 
those choices. 
12 3? (Additional Need). 
GSCEP Resource Manual 
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Students Are Assisted To Select And Enter Appropriate Educational 
Opportunities Beyond High School. 





57. Increase an awareness of the importance for continued 
learning after high school. 
58. Improve an understanding of the various kinds of continuing 
education opportunities beyond high school. 
59. Improve the ability to locate and use information about 
educational opportunities beyond high school. 





61. Identify the institutions and programs of study which would 
be most appropriate in meeting one's own goals for 
continuing education. 
62. Increase knowledge about the abilities, requirements, and 
resources needed to enter and function effectively in the 
continuing educational programs being considered. 
63. Have a plan for selecting, developing a readiness for, and 




64. Increase knowledge about procedures for being admitted 
into educational opportunities beyond high school. 





66. Increase understanding of the vocabulary, opportunities, 
difficulties, and sources of help that one may encounter in 
continuing education settings. 
67. Increase the ability to make decisions and assume 
responsibility for own choice of continuing education beyond 
high school. 
(Additional Need)  
GSCEP Resource Manual 
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TASK I A (1) 
G. Students Are Assisted To Solve Or Cope With Problems That Affect School 82 
Learning Or Future Life. 
Students need guidance program assistance to: 
12 3? 68. Cope with situations which are beyond their control, such as 
losses resulting from death or separation, dysfuncdonal 
family, divorce or separation of parents, or physical 
disabilities. 
1 2 3 ? 69. Solve individual personal problems related to one's own 
abuse of alcohol or drugs, abuse from others, pregnancy, 
court orders, potential suicide, or lack of adequate clothing, 







70. Avoid abusing drugs and alcohol. 
71. Avoid having an unplanned pregnancy. 
72. Avoid being abused or harmed by others. 
73. Avoid actions of committing suicide. 
74. Avoid committing criminal offenses. 
75. Reduce or manage stress, anger, fear, depression, or other 
strong feelings. 
1 2 3 ? 76. Become more aware of available school and community 
resources which can help individuals or families with 
problems. 
12 3 
1 2 3 
77. Become more willing to seek and accept help from other 
people in solving personal problems. 
78. Increase the ability to apply problem solving procedures to 
one's own personal problems. 
II. Outcome Objectives For Parents 
A. Parents Are Assisted To Understand The Guidance Accomplishments And 
Needs Of Their Children. 
Parents need guidance program assistance to: 
12 3? 79. Increase knowledge of their child's special efforts and 
accomplishments toward meeting guidance objectives. 




Guidance and Counseling Module 
GUIDANCE AND COUNSELING MODULE 
GOAL: TO ESTABLISH AND PROMOTE THE SCHOOL GUIDANCE AND 
COUNSELING PROGRAM 
GENERAL OBJECTIVE: TO ENABLE STUDENTS TO DEVELOP AND ENHANCE 
PERSONAL AND ACADEMIC SKILLS BY REACHING 
THEIR FULL POTENTIAL 
Objective 1. To assist students in participating effectively 
in the learning experiences of school 
Activities : ♦Conduct group guidance counseling on how to 
study and manage time at home and school 
♦Schedule individual counseling time to 
maintain or improve school attendance. 
♦Conduct monthly orientation sessions for new 
st udent s 
♦Provide group counseling and/or individual 
counseling to improve self-discipline and 
increase classroom learning 
♦Encourage participation in extra curricula 
activities at school and in the community to 
enhance self-esteem 
Evaluât ion: Classroom Observations 
Student Survey Forms 
Individual and Group Counseling Logs 
Student Journal 
Mid-Term and Semester Report Cards 
Time Frame: Throughout the school term/on-going 
Objective 2. To assist students in progressing in their 
career development 
Activities: ♦Utilize the Georgia Career Information System 
(GCIS) computer-based program to assess 
students’ vocational/career interest 
♦Conduct classroom guidance to aid students in 
developing a sense of how various jobs affect 
the quality of life in the community, to 
respect the value and dignity for all forms of 
work and increase awareness of the changing 
world of work. 
♦Coordinate advisement activities to help 
students develop belief in self as being 
capable and productive and that careers can 
bring personal satisfaction 
♦Make available to students the Occupational gg 
Outlook Handbook (00H) and The Dictionary of 
Occupational Title (DOT) 
♦Administer career assessment and interest 
surveys to assess student awareness of career 
options, why people work, and why planning is 
necessary, analyze various kinds of abilities 
interest, values, feelings and personal traits 
of people 
♦Coordinate "Career Week" activities with guest 
speakers to develop an appreciation for work 
roles, reduce stereotyping of people and 
occupation and the need for employability 
skills in order to find and obtain a job, 
discuss the personal characteristics and life 
experiences of role models 
♦Conduct vocational guidance sessions that 
focus on identifying and clarifying career 
goals and needed adjustment skills 
♦Schedule students into career exploration 
cl asses 
Evaluation : GEORGIA CAREER INFORMATION SYSTEM ASSESSMENT 
STRONG-CAMPBELL INTEREST INVENTORY 
Student Survey Forms 
Time Frame: January-March 
Objective 3. To increase students self-understanding and 
self-esteem 
Activities : ♦Provide individual and group counseling 
sessions to address self worthiness, 
explore personal characteristics and life 
experiences of people who serve as role models 
♦Utilize videos to assist students in 
increasing their understanding of various 
kinds of abilities, interests, values, 
feelings and personal traits. 
♦Measure through informal assessments student 
understanding of their potential for growth 
and their belief in self change and 
responsibility for change 
♦Schedule students for individual counseling 
so as to increase the acceptance and 
appreciation of one’s own body and the ability 
to identify, desire and value one’s own 




Mid-Term and Semester Reports 
Parent Conferences 
Weekly Progress Reports 
Student Survey Forms 
Time Frame: Individual Sessions-Wednesdays and Fridays 
Group Sessions (per 4 weeks) 
Objective 4. To increase students’ ability to relate 
effectively with others 
Activities : ♦Conduct classroom guidance sessions to 
increase the understanding and respect for 
individual differences, the rights, worth 
and dignity of others 
♦Coordinate and conduct team advisement 
sessions addressing the various roles and 
relationships that a person can develop with 
other individual, family, peer groups, 
organizations, and society 
♦Provide student contracts to improve the 
ability to interact and cooperate with others 
in positive ways so as to develop the ability 
to resolve conflicts with peers and adults 
♦ Schedule group counseling sessions to increase 
students ability to realize consequences of 
behavior and the appropriate times to be 
assertive 
♦Utilize individualize counseling to increase 
students’ own integrity and reliability in 
relationships with others 
♦Encourage use of student journal to express 
understanding of how one’s own behavior 
affects others, the feelings of being accepted 
and recognized by others, and the acceptance 
of the rights of others and the 
responsibilities of being a member of the 
school, home and community 




Time Frame: Throughout School Term/on-going 
Objective 5 
87 
To assist students in selecting appropriate 
school courses and students activities 
Activities : ♦Schedule students into exploratory classes 
♦Recommend students for extra curricula 
activities (i.e. football) 
♦Verify academic status of students regarding 
their selected activities 
♦Administer occupâtional/career assessments to 
make students more aware of opportunities 
beyond high school 
♦Conduct study skills groups to show how school 
courses and students activities are related to 
career options 
♦Schedule total program of school courses and 
student activities for each grade level (6-8) 
♦Provide individual counseling to increase 
students’ ability to make decisions for 
selecting some school courses and student 
activities and assume responsibility for 
those choices 
Evaluation : School-Wide Occupâtional/Career Assessment 
Classroom and Extra Curricula Observation 
Teacher Feedback/Conference Reports 
Time Frame: September and October of First Semester 
February-May of Second Semester 
Objective 6 Assists students in selecting and entering 
appropriate educational opportunities beyond 
high school 
Activities : ♦Organize Career Center for student to improve 
their ability to locate and use information 
about educational opportunities, identify 
institutions and programs of study needed to 
meet one’s goals for continuing education 
♦Schedule visitations to various businesses 
and colleges (i.e. Clark Atlanta and Southern 
Bell) to foster an awareness/understanding of 
learning beyond high school and various kinds 
of educational opportunities beyond high 
school 
♦Utilize computer-based career program to 
increase knowledge about the abilities, 
requirements and resources needed to enter and 
function in post secondary education 
88 
Evaluât ion: 
♦Assist students in planning for selecting, 
developing a readiness for, and entering an 
appropriate secondary, and post secondary 
educational settings 
♦Demonstrate though role play procedures for 
being admitted into educational opportunities 
beyond high school 
♦Provide individual counseling to identify own 
purpose and goal for future education, 
increase understanding of vocabulary, 
opportunities, difficulties and resources 
needed for continuing educational settings 
Interest Inventories 
Student Survey Forms 
Time Frame: Throughout Second Semester (January-May) 
Objective 7 To assist students in solving or coping with 
problems that affect school learning or future 
life 
Activities : ♦Conduct group counseling sessions activities 
to develop coping skills for losses due to 
death or separation, dysfunctional family, 
divorce or separation of parents or physical 
disabi1 ities 
♦Develop and conduct support groups for 
students with similar needs 
♦Provide individual counseling to assist 
students in solving their own abuse of alcohol 
or drugs, abuse from others, pregnancy, court 
orders, potential suicide, or lack of adequate 
clothing, food or shelter 
♦Refer students to community agencies to 
assistance with above individual needs. 
♦Conduct classroom guidance to enable students 
to avoid abusing/using drugs and alcohol and 
being abused or harmed by others 
♦ Invi t e community resources (i.e. policeman) to 
encourage students to avoid committing 
criminal offenses and to make students aware 
of community resources that can help them and 
their fami 1ies 
♦Provide co-counseling sessions with school 
nurse to enable students to avoid actions of 
committing suicide, having unplanned 
pregnancy, reduce or manage stress, anger, 
fear, depression or other strong feelings 
♦Maintain an open door policy where students 89 
are willing to seek and accept help/from other 
people in solving personal problems and 
increase their ability to use problem solving 
procedures to one’s own personal problems 
Evaluation : Student Journals 
Parent-Teacher Conferences 
Group Counseling Evaluation Forms 
Time Frame: Throughout School Term (as needed) 
September-May 
90 
Dimension B: Assists with Preparation of Students for and Interpretation of 
Standardized Group Testing 
Subdimension 1: 
Provides direct or indirect assistance to students preparing for 
test taking 
Subdimension 2: 
Provides information and interpretation to students, parents, 
or teachers on student test scores, if requested 
Dimension C: Ensures that Students Receive Appropriate Career/Life 
(Educational or Occupational) Development Assistance 
Subdimension 1: 
Provides or assists in providing information to students and 
parents on carcer/lifc development 
Subdimension 2: 
Assists students in their transitions to the next career 
(educational/occupational) levels 
Subdimension 3: 
Leads skill-building groups in student self-improvement 
Task IV: Consults with School or System Staff, Parents, and Community 
Dimension A: Consults with School or System Staff about Issues, Problems, and 
Concerns Involving Students, as Needed or Requested 
Subdimension I: 
Exchanges relevant information about students or situations 
with school or system staff 
Subdimension 2: 
Develops with school staff a strategy or plan for improving the 
learning environment 
Subdimension 3: 
Follows up on counseling referrals and consultative sessions 
Dimension B: Consults with Parents about Issues, Problems, and Concerns 
Involving Students, as Needed or Requested 
Subdimension 1: 
Exchanges relevant information about the student with parents 
Dimension C: Consults with Community Resources 
Subdimension 1: 
Consults with school and system staff in making referrals to 
community agencies 
Subdimension 2: 
Contacts, utilizes, and follows up on referrals made to 
community agencies 
QSCLP Emlmtwn Manual 
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TASK I: Establishes and Promotes School Guidance and Counseling Program 
Dimension A: Implements or Assists in Implementing the School-Based. 
Guidance Plan 
* Subdimension 1: 
Develops a written school-based guidance plan based on 
student needs 
Subdimension 2: 
Implements an individual plan of action 
TASK II: Implements and Facilitates Delivery of Counseling Services 
Dimension A: Coordinates Counseling with Students in Areas of Need 
Subdimension 1: 
Schedules time to provide opportunities for counseling 
Subdimension 2: 
Adheres to established system policies and procedures in 
scheduling appointments and obtaining parental permission 
Dimension B: Conducts Individual Counseling with Students in Areas of Need 
Subdimension 1: 
Counsels students individually by actively listening, identifying 
and defining problem(s), discussing-alternative solutions, and 
formulating a plan of action 
Dimension C: Conducts Group Counseling with Students in Areas of 
Educational, Career, or Personal Needs 
* Subdimension 1: 
Leads counseling or support groups for students experiencing 
similar problems 
* Subdimension 2: 
Evaluates effectiveness of group counseling and makes 
revisions where necessary 
TASK HE: Implements and Facilitates Delivery of Guidance Services 
Dimension A: Coordinates with School Staff to Provide Supportive Instructional 
Classroom Guidance Activities that Relate to Students' 
Educational, Career, and Personal Needs 
Subdimension 1: 
Collaborates with school staff in planning and scheduling 
classroom guidance activities 
Subdimension 2\ 
Conducts or assists in conducting classroom guidance activities 
related to identified goals and objectives 
Subdimension 3: 
Gathers evaluative data to determine effectiveness of classroom 
guidance and student comprehension and makes revisions 
where necessary 
•May be not applicable 
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A significant part of developing any counseling program Is selling It to the 
population it serves. Like any product or service, people must know about It In 
order to use it One way counselors publicize their program to others is by printing 
brochures or pamphlets describing the programs and services offered. 
Presentations to acquaint faculty and parents with the counseling program are also 
valuable tools. 
Informing Teachers About the Counseling Program 
In order for counseling to make a positive Impact on the entire school, it is 
Important to present the counselor and program to the faculty during the week of 
preplanning. 
Here are some brief suggestions for the presentation. 
1. Introduction 
2. Explain the program 
A Types of groups 
B. Participants 
C. Classroom guidance 
D. Referral procedures 
E. Testing 
F. Teacher groups 
G. Orientation schedule for all new students 
H. A printed schedule of availability 
I. A list of materials available for checkout 
J. A detailed list of activities (ice breakers) for teachers to use during the 
first week of school 
Dos for Counselors Working with Teachers 
1. Do ask teachers to evaluate your program. 
2. Do respond to teachers' expressed needs. 
3. Do Inform teachers of your goals and how you might help them. 
4. Do Include a section on guidance services In the faculty and student 
handbooks. 
5. Do discuss the role of the counselor at new teacher orientations. 
6. Do tell what your program Is currently doing at faculty meetings and in 
newsletters. 
7. Do set priorities for your dally schedule. 
8. Manage your time well by setting long- and short-range goals. 
9. Do post your schedule on your door and give a copy to the administration. 
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93 10. Do be visible, helpful and Involve others In your program. 
11. Do function as a consultant to the classroom teachers. Don't take over their 
problems — Instead work with them. 
12. Do be certain you have administrative support for ideas you encourage 
them to use. 
13. Do be an Information source. 
14. Do stay In tune by attending workshops and reading journals; share this 
Information with your faculty. 
15. Do be warm, caring, enthusiastic. Initiating and positive. 
16. Do be patient. 









Don't gossip and speculate about other faculty members and the 
administration. 
Don't make unnecessary personal phone calls. 
Don't spend too much time In the teacher’s lounge. 
Don't force programs and activities on the faculty If they are not ready 
to support them 
Don’t try to solve problems by yourself; function as a consultant. 
Don’t assume teachers know what you are doing; tell them 
Don’t assume that you have all the answers. 




General Description Characteristics 
I 1/02/94 
MIDDLE SCHOOL 
GENERAL DESCRIPTIVE CHARACTERISTICS 
A. GRADES (6-0) 
B. ACTIVE ENROLLMENT (END OF YEAR) 









1. PUPILS ON ACTIVE ROLL: 
FIRST 139 DAYS 







NUMBER/PERCENT OF PUPILS NEW TO SCFIODL 
NUMBER/PERCENT OF PUPILS NEW TO APS 
MOBILITY INDEX 
PUPIL-TEACHER RATIO 





PUPILS IN PROGRAMS: 
CHAPTER I READING 
CHAPTER I MATH 
UOSTENS (CH I LAB) 
SECME 
AFTER-SCHOOL PGM. FOR SCHOOL-AGE CHILDREN 
DIFFERENCE 













NUMBER PERCENT NUMBER 
PERCENT 
874 81 10663 
80 
193 10 2461 
19 
252 23 32 17 
24 
129 12 1649  
12 
. 29 &> 
23.8 22.9 
45.3 68 581.1 
63 
2 1.3 32 330.3 37 
6G . 6 100 9 19.4 
100 
1 12 10 1698 
13 
207 27 5958 
45 
230 2 1 5054 
44 
139 13 3254 24 
90 0 2.36 2 
12 1 377 3 






GENERAL DESCRIPTIVE CHARACTERISTICS (CONTINUED) 
C. STAFF/SCHOOL FACTORS (END OF YEAR) 








9. ELIGIBLE FOR FREE/REDUCED LUNCH 
10. CHALLENGE PROGRAM FOR GIFTED AND TALENTED 
11. PUPILS IN PROGRAM FOR EXCEPTIONAL CHILDREN: 
MILDLY MENTALLY HANDCAPPED 
BEHAVIOR DISORDER 
SPECIFIC LEARNING DISABILITY 
SCHOOL ALL MIDDLE 
NUMBER PERCENT NUMBER PERCENT 
B9.9 
9 1.9 88. B 
9 1.5 88.8 
96.8 
9G . 5 96.8 
97.3 97. 1 
BG9 BO 10522 79 
20 2 594 4 
72 7 1 190 9 
I.7 254 
10 233 
32 3B 1 
1(5 192 SPEECH IMPAIRED 
Percentage of Students Scoring 
within Each Quadrant 
Iowa Tests of Basic Skills and/or 
Tests of Achievement and Proficiency 
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Group Froe % Reduced % Pa jcL :!^ StudontK 
1 G4.0 10.0 2G . 0 50 
2 63.0 1Ô. 4 ia. 4 49 
G3. G 14.1 22.2 99 
0> 
O» 
p U B L I C S 
Middle School 
C H 0 0 L S 
% Retained 
% No t 1 or More Number Of 
Group Retained T i rues Students 
72.0 h o
: A •*•'•••••• ; y. mÊËmmmméÊmmmÊÊm mrnm/ïSmm 
2 b / . J <rf«.;!Wyy.y.y.y. 49 
69.7 30.3 99 
s 
P U B LIC SC H 0 0 L S 
Middle School 
% Absent % Absent 
Less than wmi 7 or Moro Number Of 
Group T i mes Times Students 
44.0 56.0 
38.8 6 1.2 49 
4 1.4 58.6 99 
O 
Group 
P U B L I C SC 
M1ddlü School 
H 0 0 L S 
% No t % Suspended 
Suspended 1 or. Moro : Numbor 01* 
In 1993-94 Times Students 
00.0 ; 50 
MWii •£y&|| 22.4 . . • 4 9 • ; ; :i ■'-V • : y i-V-;:' . v! :: 
70.0 2 1.2 99 
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IOWA TEST OF BASIC SKILLS 1994 READING RESULTS FOR THE 
CONTROL GROUP 
Va 1 i d Cum 
Value FrequencyPercent Percent Percent 
! 2.3 2.3 2.3 
 2 1 2.3 2.3 4.5 
3 1 2.3 2.3 6.8 
Q 2 4.5 4.5 1 1 4 
1 o . 6.8 18.2 
4 9.1 9. 1 27.3 
19 3 6.8 6.8 34 . 1 
22 A ill .9.1 9. 1 43.2 
26 4 :: / 9.1
: 9.1 52.3 
29 2 4.5 4.5 56.8 
33 1 2.3 2.3 59 . 1 
39 ïiïmm 2.3 2.3 6 1.4 
42 2.3 2.3 63.6 
46 3 6.8 6.8 70.5 
49 3 6.8 6.8 77.3 
52 2 4.5 4.5 81 8 
55 2.3 2.3 84. 1 
' 57  1 2.3 2.3 86.4 
64 1 2.3 2.3 88.6 
2.3 2.3 90.9 
"71 \ 2.3 2.3 93.2 
  83  2 4.5 4.5 97.7 
86 1 2.3 2.3 100.0 
;ÿ 
T: 'r ^ ^ ^ r*’ rr • 
Total 44 100.0 100.0 
33.909 Std dev 22.969 Range 85.000 
44 Missing cases 0 
s 
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Va 1 d Cum 
Va 1 ue F requency Percent Percent Percent 
Mâ 2 0 : 2 0 2 0 
4 2 4 1 4 1 6 1 
5 1 2 0 2 0 8 2 
7 2 4 1 4 1 12. 2 
10 2 4 1 y 4 1 16 3 
13 4 8 2 8 2 24 5 
16 2 4 1 4 1 28 6 
19 3 6 1 y: e 1 34 7 
26 3 :■:£ 6 1 'y 6 1 1. 40 8 
29 4 8 2 8 2 49 0 
34 3 6 1 6 1 55 1 
■ 36 T 2 0 Mm2. 0 57 1 
37 3 6 1 m 6 1 — 63 3 
40 2 4 1 4 1 67 3 
43 1 2 0 2 0 69 4 
50 2 4 1 4 1 i: 73 5 
54 y y 2 0 iyy 0 75 5 
57 1 2 0 2 0 7 7 6 
60 1 2 0 2 0 79 6 
69 2 4 1 miM i,y. 83 7 
74 2 4 iyy ■""S' 4 iy;-:: 87 8 
76 3 6 1 6 1 93 9 
82 1 2 0 2 0 95 9 
87 1 2 0 2 0 98 0 
89 2 0 0 ■too 0 
Total 49 100 0 100 0 
dev 25.308 Range 88.000 









Val ici cases 
IOWA TEST OF BASIC SKILLS 1994 READING RESULTS FOR THE 
EXPERIMENTAL GROUP 
Valid Cum 
Value Frequency Percent Percent Percent 
1 i'i sM'M 6 . 6. 4 G . 4 
3 1 2. 1 2 . 1 8 . 5 
8 4 0 . 5 0 . 5 17 . 0 
I 2 3 G. 4 '■7 6. 4 is; 23. 4 
16 3 SS'i 6 4 Sis 6. 4 s 
:: 29. 8 

















llsisi - 29 2 iiiiSil 2 1 : 48 9 
33 4 8 5 8 5 57 . 4 
36 3 6 4 6 4 63 8 
39 3 G 4 . 6. 4 70 2 
42 
: iiTii ■ 2 1 2 1 72 3 
44 1 2 1 2 1 74 5 
46 1 2 1 2 1 7 6 6 
52 3 : ’ G 4 6 4 83 0 
55 .3 2sss;: :i; 4 3 ■Si->4 3 87 2 
57 1 2 1 2 1 89 4 
64 2 4 3 4 3 93 6 
71 i:ii iSisS 3i:2 2 1 S- 2 : 1 95 7 
SsSpiôsi iiSiisiSiiiiiiiiiï yimà. 1 -2 . 1 97 9 
94 1 2 1 2 1 100 0 
Total 47 100 100 .0 || 
Std dev 22 322 Range 93.000 







Val id cases 


























Va 1 i d Cum 
F requency Percent Percent Percent 
iiiilllllii-ilfl 2 1 2. 1 2.1 
1 2.1 2. 1 4.2 
2 4.2 4.2 8.3 
2 4.2 V 4.2 12.5 
2 4.2 . 4.2 16.7 
2 4.2 4.2 20.8 
4 8.3 8.3 29.2 
4.2 4.2 . 33.3 
6.3 6.3 39.6 
 1 2.1 2.1 41.7 
1 2. 1 2. 1 43.8 
2.1 mMmMM ! 45.8 
2.1 2.1 47.9   
 2.1  2.1 50.0 
4 8.3 8.3 58.3 
2 4.2 4.2 62 5 
3 6.3 68.8 
 2  4.2 4.2 72.9 
1 2. 1 2.1 75.0 
. 1 2.1 2.1 77.1 
2 4.2 4.2 81.3 
3 6.3 6.3 87.5 
1 2. 1 2. 1 89.6 
WMmMïïïîM: WBMMxm 2. 1 91.7 
•j &êï;2Ûmi 93.8 
 1  2.1 2.1 95.8 
1 2 . 1 2. 1 97.9 
1 2.1 2. 1 100.0 
^ ^ ^ ^ ^ « ■     — 
48  100.0 100.0 
33 ^125 :Std dev 24.920 Range 92.000 
48 Missing cases 0 
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COUNSELOR'S INTERVIEW/CONFERENCE LOG 
COUNSELOR'S NAME WEEK OF  




Parental Consent Form 
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PARENTAL CONSENT FORM 
January 29, 1995 
Dear Parents, 
Currently, I am a graduate student in 
Clark Atlanta University. I am in the 
research to fulfill my requirements for 
counseling and psychological services. 
the doctoral program a 
process of conducting 
a doctoral degree in 
My research will be conducted with eighth graders only. It 
will involve students in completing a counseling needs assessment 
instrument. Confidentiality is guaranteed and no individual will be 
identified in any published reports. 
I shall be most grateful if you would give permission for your 
child to participate in this study. You may grant your permission 
by signing and detaching the bottom half of this form. It should be 
returned tomorrow. 
Thank you, in advance for your assistance and cooperation in 
this study. 
Sincerely yours, 
Crystal M. Giddings 
Eighth Grade Counselor Principal 
*************************Det ach Here**************************** 
Place an "X" to indicate your preference. 
 Yes, my child may participate in the research study conducted 
by the eighth grade counselor, Crystal Giddings. I understand that 
information regarding my child will not be published. 
 No, my child may not participate in this study. 
Student signature Parent signature 
Homeroom section  
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